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CHAPTER I 
INTRODUCTION 
Organized in November, 1928, the Future Farmers of America (FFA) 
is a national organization of students enrolled in vocational 
agriculture/agribusiness. All students in these programs are to 
rece1ve instruction in personal leadership growth and development (FFA 
Manual, 1988). Furthermore, the FFA offers opportunities for students 
to become productive citizens within a democratic society. 
More specifically, the objectives and purposes of the FFA are set 
forth in Section 3 of the organization's charter, Public Law 81-740. 
Pursuant to Section 3 of the FFA's charter, the FFA is to be an 
integral part of the organized instructional programs in vocational 
agriculture/agribusiness. Also pursuant to Section 3 of the FFA's 
charter are the following aims and activities: 
To build the confidence of students in themselves and 
their work by developing desirable work habits and 
effective use of their time by learning to assume 
responsibilities and by developing personal and 
occupational competencies in communications, human 
relations, and social abilities leading to intelligent 
choices of careers, and successful employment, 
including entrepreneurship in agriculture. 
To foster programs and activities which will develop 
occupational pride and responsibility, leadership, 
character, scholarship, citizenship, patriotism, 
thrift, and the improvement in community life by 
encouraging members to improve the home and its 
surroundings (FFA Manual, 1988, p. 56). 
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As of March, 1989, the 371 FFA chapters within the State of 
Oklahoma had in excess of 18,400 student members (The Outlook, 1989). 
As these FFA members prepare for the 21st Century, it is essential that 
they are provided with a unique set of experiences. Leadership, 
teamwork, personal responsibility, and other important social skills 
are highly valued by employers. The 21st Century promises exciting 
challenges for agriculture's new generation. America, as well as the 
rest of the world, needs well-prepared, enthusiastic young people--
those who have developed a high level of social skills--to become 
tomorrow's leaders. 
Persons who are most closely associated with the aims and 
activities of the FFA (i.e., state supervisory staff, teacher 
educators, vocational agriculture teachers, FFA members, FFA Alumni, 
and other friends of the FFA) would probably be quick to point out and 
emphasize the extent of social skills development achieved by 
vocational agriculture students/FFA members. Furthermore, previous 
research reports (Braker, 1973; Brannon, 1988; McGhee, 1974) provide 
some evidence to the extent of social skills development achieved by 
vocational agriculture students/FFA members. In addition, .during the 
60-year history of the National FFA Organization, there undoubtedly 
have been a great many people who have developed opinions (perceptions) 
regarding the extent of social skills development achieved by 
vocational agriculture students/FFA members; however, to the dismay of 
the investigator of this research effort, no evidence was discovered 
which would substantiate their perceptions. 
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Rationale for the Study 
Considering the nature of this research, and more especially the 
constraints relative to time and monies available to conduct this 
research, the investigator deemed it to be most appropriate (under the 
circumstances) to be methodical and selective in the design and 
implementation of this research. In other words, it was essentially 
impossible to include in this research effort every lay person who 
resided in Oklahoma; therefore, the investigator purposefully selected 
certain individuals to be included in this research -- once again, to 
cause this research effort to be more manageable. It is especially 
important to emphasize that the certain individuals selected to be 
included in this study were public school superintendents and 
vocational educators (who were not teachers of vocational agriculture) 
because these individuals were apparently "closer" to the vocational 
agriculture program selected. The consideration was that these 
selected individuals' familiarity with the vocational agriculture 
programs (as a part of the vocational~technical family) and their 
perceptions would be of most importance because they should be more 
aware of the scope of social skills being taught in the vocational 
agriculture classroom. Even so, due to the design of this research 
effort, the investigator believes the findings of this research should 
prove to be beneficial in that additional evidence was obtained 
regarding the extent of social skills development achieved by 
vocational agriculture students/FFA members. 
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Statement of the Problem 
Based upon ·the rationale of this research effort, especially 
regarding the purposive selection of individuals to be included 1n this 
research effort, the investigator decided to attempt to measure the 
perceptions of selected vocational educators and public school 
superintendents pertaining to the extent of social skills development 
achieved by vocational agriculture students/FFA members primarily 
because, at the present time, their perceptions are unknown. 
Purpose of the Study 
The purpose of this research effort was to determine the extent of 
social skills developmen~ achieved by vocational agriculture students/ 
FFA members as perceived by selected vocational educators and public 
school superintendents. 
Objectives of the Study 
To accomplish the purpose of the study, the following objectives 
were established: 
1. To identify and purposefully select the vocational educators 
and public school superintendents to be included in this study. 
2. To determine the extent of social skills development achieved 
by vocational agriculture students/FFA members in the areas of 
leadership, etiquette, citizenship, community service, and cooperation 
as perceived by the selected vocational educators and public school 
superintendents. 
3. To obtain the general perceptions of the selected vocational 
educators and public school superintendents regarding (a) the extent 
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vocational agriculture students/FFA members develop their social skills 
competencies, (b) the extent of opportunities available for those 
students to develop their social skills, (c) the extent those students 
develop their social skills competencies through their involvement 1n 
other high school courses (i.e., English, math, history, science, 
etc.), (d) the extent of opportunities available for those students (in 
general) to develop their social skills in those other high school 
courses, (e) the most important social skill developed by vocational 
agriculture students/FFA members, (f) the importance of the development 
of social skills, (g) the one reason the development of social skills 
1s important or unimportant, and (h) the incorporating of teaching 
social skills in the classroom. 
4. To determine, by rank order, the FFA activities perceived by 
the selected vocational educators and public school superintendents to 
be the most beneficial in the development of vocational agriculture 
students/FFA members social skills. 
5. To determine specific demographic information relative to the 
selected vocational educators and public school superintendents. 
Assumptions of the Study 
For the purpose of the study, the following assumptions were 
accepted by the investigator. 
1. The vocational educators and public school superintendents 
. understood and/or comprehended the question~ asked in the instrument. 
2. The vocational educators and public school superintendents 
understood the meaning of social skills as applied to the study. 
3. The perceptions expressed by the vocational educators and 
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public school superintendents were honest express1ons of their 
opinions. 
Scope of the Study 
It is especially important to note that 26 Oklahoma FFA chapters 
were nationally recognized (in the academic year 1987-88) as national 
gold-, silver-, or bronze-rated chapters. All of these 26 nationally 
recognized Oklahoma FFA chapters were used by the investigator to 
determine the population of the study. Therefore, the scope of this 
study included 26 selected public school superintendents and 59 
selected vocational educators (excluding agricultural education 
educators) 1n the 26 selected Oklahoma public schools. The total 
population of this study was 85 selected vocational educators and 
public school superintendents. 
Definition of Terms 
The following definitions are presented as they apply to the 
study. 
Social Skills - those skills which enhance a person's ability to 
live and work together in communities or organized groups in a manner 
acceptable to society. 
Vocational Agriculture (Agricultural Education) - refers to a 
vocational/occupational program administered in the public schools, 
designed to train young people for careers in agriculture or 
agricultural-related businesses and/or to prepare young people for 
advanced education in a college or university. 
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Vocational Educator - a teacher in a public school vocational 
course such as business and office education, health occupations 
education, home economics and consumer education, industrial arts/ 
technology education, marketing education, trade and industrial 
education, and coordinated vocational education training (CVET). 
Public School Superintendent - a person who has overall charge and 
control of a school maintained by public funds. 
Leadership- the way in which an individual works with and 
through people to accomplish goals or objectives; a learned, behavioral 
skill that is developed through training and experiences. 
Etiquette- those behaviors (i.e., manners, courtesies, formals, 
etc.) which are accepted as proper by the society in which a person 
lives. 
Citizenship - the way in which a person shows loyalty to his or 
her nation by respecting national symbols (i.e., U.S. Flag, National 
Anthem, etc.), obeying laws, and appreciating a democratic society. 
Community Service - the work completed by individuals or groups to 
improve either the physical appearance or economic state of a 
community, usually without pay or tangible reward. 
Cooperation - the ability of individuals to work together to 
accomplish a task or reach a goal. 
General Perceptions - the opinions or ideas of persons concerning 
the overall aspects of the social skills development of vocational 
agriculture students/FFA members. 
National FFA Organization - a national organization of students 
enrolled in agricultural education/agribusiness departments in a public 
school; membership is available to those who are at least in the 
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seventh grade and no older than 21 years of age. 
Democratic Society - an organized group or community in which the 
people have supreme power in the government; i.e., each individual has 
equal power (one vote) to choose group representatives or change group 
policy. 
Civic Responsibility - accepting of the duties and obligations 
associated with living in a community, city, state, or nation. 
Progressive Community - a social group making continuous efforts 
to advance, improve, or better the state of the group or to move toward 
specific group goals. 
Safety Awareness Programs - educational programs designed to 
increase safety consciousness among citizens of a community; conducted 
by an FFA chapter, often in conjunction with the National FFA Safety 
Award Program. 
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CHAPTER II 
REVIEW OF LITERATURE 
The purpose of this chapter is to present a review of literature 
which the author deemed relevant to this study. This review of 
literature is divided into the following sections: (1) Introduction; 
(2) Purpose of the FFA; (3) Social Skills; (4) Review of Related 
Research; (5) General Image Perceptions of Other Youth Organizations; 
and (6) Summary. 
Introduction 
In a society that is as complex as ours, there is a need 
for people who have the ability, willingness, and skill 
to work together. If any group, even any nation, is to 
survive and progress, the people comprising it must work 
together in a harmonious manner (Gray and Gray, 1964, p. 1). 
Today's society is dominated by groups, both formal and informal. 
To be accepted by society, an individual must acquire the skills 
necessary to work together. Hobbs and Powers (1969) presented the 
following description of society: 
One notable characteristic of our society 1s the way we 
work as formal groups to get things done. This is true 
at the neighborhood, community, state, and national 
levels. These formal groups cover a wide range of 
purposes and play an important role in our lives (p. 1). 
Another formal group in today's society is made up of the people 
working in a business or at a place of employment. The ability of 
these people to work together is important to the success of the 
9 
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business, possibly more important than a person's job-related skills. 
Drake (1982, p. 5) stated that "self concept, humanistic attitudes, and 
social skills have much more effect on employment success than any of 
the more measurable competencies." 
Therefore, in order to prepare public school students for their 
occupational, social, and civic responsibilities, vocational 
agriculture and the FFA are designed to develop competencies in 
leadership and human relations abilities in addition to the development 
of occupational skills. These programs are designed to contribute more 
than one educational objective (Newcomb, McCracken, and Warmbrod, 
1986). 
The FFA is an integral part of the vocational agriculture program, 
similar to the relationship among other vocational student 
organizations and their vocational areas. 
Vocational youth organizations are an integral component 
of the students' vocational preparation in that they 
provide an emphasis on career planning, civic awareness, 
social competence, leadership ability, and most 
importantly, occupational preparation (Spooner, 1974, 
P• 2). 
Purpose of FFA 
Since the National FFA Organization was founded in November, 
1928: "The FFA has grown from a small struggling organization to a 
multi-million dollar international corporation. We have never seen it 
veer from its primary aim and purpose" (Rinker, 1986, p. 15). 
Although recent constitutional amendme~ts have changed the name of 
the organization and of its four degrees of membership (Markwart, 
1988), the primary aim of the National FFA Organization remains the 
same--"the development of agricultural leadership, cooperation, and 
citizenship" (FFA Manual, 1988, inside front cover). 
The FFA's constitution presents a more detailed explanation of the 
organization's purpose: 
To build the confidence of students in themselves and 
their work by developing desirable work habits and 
effective use of their time by learning to assume 
responsibilities and by developing personal and occupa-
tional competencies in colliiiunications, human relations, 
and social abilities leading to intelligent choices of 
careers, and successful employment, including 
enterpreneurship in agriculture. To foster programs 
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and activities which will develop occupational pride 
and responsibility, leadership, character, scholarship, 
citizenship, patriotism, thrift, and the improvement 1n 
community life by encouraging members to improve the 
home and its surroundings and to develop and improve 
the community, including its economic, environmental 
and human resources (FFA Manual, 1988, p. 56). 
The FFA's achievement of these purposes was noticed by the members 
of the Committee of Agricultural Education in Secondary Schools within 
the Board of Agriculture for the National Research Council. In their 
report "Understanding Agriculture: New Directions for Education," the 
committee made the following reference to the FFA program: 
As an organization for high school students enrolled 1n 
vocational agriculture, the FFA has a record of 
accomplishment and the capacity to foster individual 
improvement. For many students, the FFA achieves its 
goal of developing entrepreneurial skills, leadership, 
and citizenship (National Research Council, 1988, p. 43). 
While adults and non-members are watching the organization from 
the outside, FFA members monitor it from within. These young people 
state what they expect from each FFA member as they perform the FFA's 
opening ceremonies during each meeting, conference, or convention: 
"To practice brotherhood, honor rural opportunities and 
responsibilities, and develop those qualities of leadership which a 
Future Farmer should possess" (FFA Manual, 1988, p. 28). 
Social Skills 
Social skills are those skills which enhance a person's ability to 
live and work together in a community or organized group 1n a manner 
acceptable to society. According to Drake (1982, p. 5), "Self-concept, 
humanistic attitudes, and social skills probably have much more effect 
on employment success than many of the more measurable competencies." 
Social skills can be divided into several categories, including 
leadership, etiquette, citizenship, community service, and 
cooperation. 
Leadership 
Leadership is the ability to help others reach their goals. This 
social skill can be defined further as "the process of influence 
between a leader and those who are followers" (Hollander, 1978, p. 1) 
or as "working through people to accomplish a particular organizational 
goal" (Blanchard, Zigarmi, and Zigarmi, 1987, p. 13). 
At the 60th National FFA Convention, Lee Iacocca (cited in 
Helmeid, 1987), chief executive officer of the Chrysler Corporation, 
said in an address to the convention, "When I asked what the FFA is all 
about, the most frequent answer I received was leadership" (p. 1). 
"The FFA believes that leaders are made and not born. Leadership 
skills can be developed but like any other special skill or talent it 
takes practice" (FFA Manual, 1988, p. 48). "The FFA is dedicated to 
leadership development" (Erickson, 1986, p. 17). 
Leadership development is emphasized in vocational agriculture 
and the FFA because leadership is a part of the organization's primary 
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a1m (FFA Manual, 1988). Carter (1983) recommended the continuation of 
the programs' emphasis on this social skill: 
Agricultural education should continue to emphasize 
leadership development through the FFA organization. 
The FFA has developed a strong reputation because of 
the excellent leadership that has been developed 
through the activities which have been an integral 
part of the agricultural education curriculum (p. 5). 
By capitalizing on its greatest strength--leadership and personal 
development--the FFA will continue to prepare leaders for our nation 
(Hoyt and Storms, 1988). 
Etiquette 
Etiquette is the behavior which is considered acceptable and/or 
appropriate by society. "Appropriate behavior should be taught from 
the beginning ••• It would help if our schools were also calling for 
a desirable standard of conduct" (Comer, 1987, p. 216). 
Because of the importance of etiquette as a social skill, the FFA 
emphasizes proper etiquette in its activities and outlines the use of 
etiquette in the organization's Code of Ethics. These guidelines for 
an FFA member's behavior include the following: dressing neatly and 
appropriately for the occasion, being courteous, showing respect for 
the rights of others, and demonstrating sportsmanship (FFA Manual, 
1988). 
Through personal development training sessions and workshops, FFA 
members ''learn how to establish a positive self-image and attitude, 
develop appearance and etiquette skills, as well as sharpen 
interpersonal communications skills" (Hoyt and Storms, 1988, p. 15). 
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Proper etiquette is also expected from FFA members attending state 
and national conventions. The 63rd State (Oklahoma) FFA Convention 
program (1989) presents FFA members with the following reasons for 
proper public conduct: 
People form their first impression of you and your 
chapter on your conduct, the way you look, dress, 
and the pride you show by your overall appearance. 
Proper conduct, along with good grooming and wearing 
the official FFA jacket properly, will also help 
build the image of agricultural education and the 
FFA (p. 5). 
As non-members form impressions of FFA members, these non-members 
are developing an image of the FFA organization. Often, their first 
impressions can be lasting ones. 
The appearance of our students during field trips, tours, 
traveling, and FFA activities where they are before the 
public are essential to image building. We have been 
rather demanding, requiring that specific guidelines of 
student dress be followed on all out-of-school 
activities ••• As. picky as this sounds, the appearance 
of our students does make a difference, and it is a key 
to image building for any program (Moffitt and Gratz, 
198 7, p 0 23). 
As the late Will Rogers (cited in Agnew and Adams, 1987, p. 21) 
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said, "You never have a second chance to make a first impression." FFA 
training in etiquette skills helps to make that first impression a good 
impression. 
Citizenship 
Citizenship is the way in which a person shows loyalty to his or 
her nation, including respecting national symbols such as the nation's 
flag and national anthem, obeying laws, and appreciating a democratic 
society. "America 1 s greatness is a product of its useful and patriotic 
citizens" (FFA Student Handbook, 1984, p. 13). 
"The FFA offers opportunities for becoming productive citizens in 
our democracy" (FFA Manual, 1988, p. 5). The evidence of the FFA's 
development of citizenship begins with a portion of the FFA Creed, 
written by E. M. Tifffany in 1930: 
I believe that rural America can and will hold true to 
the best traditions of our national life and that I 
can exert an influence in my home and community which 
will stand solid for my part in that inspiring task 
(FFA Manual, 1988, p. 9). 
The emphasis on citizenship skills development can also be found 
1n the specific purposes for which the FFA was formed: "To develop 
character, train for useful citizenship, and foster patriotism" (FFA 
Manual, 1988, inside front cover). 
Although developing citizenship as a social skill is part of the 
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FFA's primary aim and purpose on all organizational levels (FFA Manual, 
1988), special attention is placed on citizenship development during 
the annual Washington Conference Program (WCP). Since 1969, this 
leadership and personal development activity has hosted more than 
20,000 members and advisers for one-week training camps in Washington, 
D.C. (Hoyt and Storms, 1988). 
Participants [at WCP] better understand their role as 
an American citizen. Through visits with leaders on 
Capitol Hill and historical sights and monuments, they 
come to appreciate the governmental system and the 
American way of life. It is a chance for many to see 
what dedication and leadership with a vision have 
provided through the example of people before them 
(p. 15). 
Citizenship training 1s also important on the local FFA chapter 
level. Townsend and Carter (1983) found that FFA members who 
participated in activities such as community service, fund raising, 
parent-member banquets, and improvement projects had better citizenship 
scores on a scale designed to measure development of this social skill. 
-------
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Community Service 
Community serv1ce 1s the work done by individuals or groups to 
improve either the physical appearance or econom1c state of a 
community, usually without pay or tangible reward. 
FFA programs, such as the Building Our American Communities (BOAC) 
program, were developed to give FFA members in each local chapter the 
opportunity to work with local government and community leaders and to 
learn to recognize community needs (FFA Student Handbook, 1984, p. 79). 
"The development of community pride and working toward community 
improvements may be the most important training student leaders can 
rece1ve. Everyone is a part of a community and needs to become a 
responsible citizen of that community11 (Wink, 1978, p. 173). 
Students involved 1n community service activities benefit not only 
the school and community, but themselves. According to Miller (1983): 
Vocational students who interact with the community 
through work-related charitable, conservation, or 
beautification projects act as ambassadors for the 
school ••• in a positive, responsible way, because 
they are willing and eager to become involved in their 
community (p. 1). 
Community service activities of the FFA (especially BOAC) take the 
vocational agriculture program beyond the classroom and teach students 
community consciousness and the importance of volunteerism (Sample, 
1986). 
Cooperation 
Cooperation is the ability of individuals to work together to 
accomplish a task or reach a goal. 
As one of the primary a1ms of the FFA, cooperation skills are 
\ 
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emphasized in almost every FFA activity, including chapter farms, 
community service projects, livestock shows, children's barnyards, 
fund-raising activities, banquets, and various contests (FFA Student 
Handbook, 1984). In addition, one of the specific purposes of the 
organization is "to participate 1n cooperative effort" (FFA Manual, 
1988, inside front cover). 
FFA members recognize the importance of cooperation in attaining 
personal and organizational goals. In the organization's closing 
ceremonies, a reminder of the importance of cooperation is spoken by 
the president--"As we mingle with others, let us be diligent in labor, 
just in our dealings, courteous to everyone, and, above all, honest and 
fair in the game of life" (FFA Manual, 1988, p. 29). 
As FFA members participate in the "game" of life, they could be 
considered as a "team." "Teamwork [a term similar in meaning to 
'cooperation'] makes every task easier" (FFA Student Handbook, 1984, 
p. 13). 
As a "team," the FFA members remember the importance of teamwork 
and cooperation. The students practice with desire and determination. 
The adviser (vocational agriculture instructor) brings out the best in 
the "team" by recognizing individual ability and helping them grow 1n 
their own way. The parents give encouragement and advice. The 
cooperation among these groups makes the FFA program possible (Meyer, 
1986). 
In describing the importance of social skills development, Iverson 
(1982) recognized the emphasis the FFA places on cooperative 
activities. 
The vocational agriculture department stresses coopera-
tion as more important than competition. The award system 
rewards cooperative activities to a greater extent than 
contests. Everyone who achieves is rewarded, along the 
lines of the Olympic model (gold-silver-bronze awards) 
(p. 7). 
Review of Related Research 
Of the many studies concerning vocational agriculture and the 
FFA, several studies were found to have a direct relationship to the 
present study. In a study conducted by McGhee (1974) concerning the 
attitudes of superintendents, principals, county vocational directors, 
and guidance counselors regarding vocational agriculture 1n West 
Virginia, it was found that superintendents, principals, county 
vocational directors, and guidance counselors were generally favorable 
toward vocational agriculture and had an accurate understanding of the 
primary goals and objectives of vocational agriculture. In addition, 
here was a positive correlation between the attitudes of principals 
regarding vocational agriculture and the ranking of the vocational 
agriculture departments by teacher educators and state supervisors. 
He indicated that there 1s a need to study effectiveness of vocational 
agriculture departments/FFA chapters as perceived by various school 
personnel and that persons in charge of the vocational agriculture 
program should work in cooperation with school personnel to provide 
quality programs. In McGhee's study, a total of 257 superintendents, 
principals, county vocational directors, and guidance counselors were 
surveyed with a 100 percent return of the mailed questionnaire. 
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Braker (1973) conducted a nationwide study concerning the image of 
the FFA as perceived by current active members and advisers. The 
conclusions, based on a 67.9 percent return, included: 
The FFA provides numerous opportun1t1es in a significant 
number and variety for development of leadership. 
The training that FFA members receive in leadership, 
citizenship, and cooperation contributes significantly 
to an individual's ability to take his place in 
society. 
Respondents were in agreement that the established 
primary aim and purposes are still the major 
foundations on which the organization should be 
based (p. 132, 134). . 
Based on these and additional conclusions, Braker's 
recomnendations included "members should become more involved 1n 
chapter activities and an attempt should be made to get every member 
actively involved and interested" (p. 135). 
In Brannon's (1988) study concerning the impact of vocational 
agriculture/FFA on commu.nity leadership in Oklahoma, the conclusions 
included: 
Vocational Agriculture has had an impact on the success 
of many community leaders and contributes notably to those 
who are past participants as well as some who are not 
participants themselves. 
Generally, the younger the leader, the higher the 
percentage of enrollment in vocational agriculture. 
The Vocational Agriculture program offers the most 
benefits to those who have completed all four years of 
the program, held an office in the FFA, and obtained 
an FFA degree above the chapter level. 
Community leaders surveyed who had participated in 
such [leadership activities] felt that their vocational 
agriculture/FFA leadership activities were effective 
in developing their leadership skills, contributed 
much to their success, and have been of value in 
their careers regardless of occupation (p. 100-101). 
In his recommendations, Brannon suggested that: 
Vocational Agriculture educators should continue to 
publicize ••• [program] benefits to people in all 
walks of life [it) and is of particular importance 1n 
the development of community leadership (p. 101). 
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Matulis, Hedges, Barrick, and Smith {1988) conducted a study 
concerning the impact of the 4-H Club program as it related to the 
career development of former 4-H Club members. The 4-H Club study was 
similar in design to this researcher's investigation of the social 
skills development of vocational agriculture students/FFA members. The 
4-H study surveyed a random sample of 275 4-H alumni from four Ohio 
counties and had 166 returns (60.4 percent). It was found that: 
4-H had a real impact on the development of general work 
competencies such as responsibility, getting along with 
people, following directions, and cooperation. These 
adaptability skills reflect humanization and good work 
habits and typically are acquired through a variety of 
instructional modes (p. 19). 
The 4-H study further recommended that "leaders should continue to 
offer opportunities for general work competency development, 
the acquisition of humanizing skills, and good work habits" {p. 20). 
In a study conducted by Thompson {1986) concerning the examination 
of the perceptions of vocational agriculture programs by 
superintendents, vocational agriculture instructors, and vocational 
agriculture students, it was found that: 
The vocational agriculture instructional program 
strengthens the confidence of students in themselves 
and their work and fosters a deep respect for the 
dignity of work. 
The Future Farmers of America program provides 
opportunities for youth and adults to work together, 
is effective in fostering the development of student 
leadership, and develops student responsibility. 
The goals and objectives of vocational agriculture 
are to develop leadership abilities needed in fulfilling 
occupational, social, and civic respon;ibilities, to 
assist in developing human relations competencies 
essential in agricultural occupations, and to develop 
an understanding of career opportunities in agriculture 
(p. 34). 
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The findings of this study were based on a random sample of 
superintendents, vocational agriculture instructors and vocational 
agriculture students (three per school) from 50 Arkansas public 
schools. The final response rate was 82 percent for superintendents, 
78 percent for vocational agriculture instructors, and 63 percent for 
vocational agriculture students. 
In addition, Thompson (1986) concluded that there were 
statistically significant and practical differences between the 
perceptions of superintendents and instructors regarding the goals and 
objectives of vocational agriculture, the FFA and the instructional 
program, between instructors and students regarding the goals and 
objectives of vocational agriculture, the FFA and the instructional 
program, and between students and superintendents regarding the FFA and 
the instructional program. 
The results of this study indicated that school super-
intendents had consistently lower perceptions of the 
FFA ••• and the instructional program than teachers 
or students. This suggests that superintendents 
may not understand the value or importance of those 
items (p. 39). 
Thompson's recommendations suggested that vocational agriculture 
instructors promote the program to emphasize its position in the 
secondary school structure in order to increase student and 
superintendent awareness of the program's value and importance. 
Viterna (1971) expressed views similar to that of Thompson. 
Viterna stated that school administrators' opinions of vocational 
agriculture are very important since their decisions drastically affect 
program operations and directions. 
In a study conducted by Carter and Neason (1984) concerning 
participation in FFA and self-perceptions of personal development, it 
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was found that FFA "members who actively participated in FFA 
activities tend to have high perceptions of their personal development" 
(p. 43) and that: 
The FFA has been shown ••• to contribute to its 
members' personal development as outlined by the 
purposes of the organization. This contribution 
is stronger in certain areas such as leadership 
(p. 43). 
The Carter and Neason study was a replication of the Townsend (1981) 
study. Carter and Neason found results similar to those of the original 
study. The replicated study consisted of a population of 54 schools 
and 426 students. Students from 53 schools returned the instruments. 
General Image Perception of Other 
Youth Organizations 
Educators interested in increasing young people's 
opportunities to hold responsible roles and 
contribute to the community will find in youth 
groups possibilities ••• These groups are far 
more open to educational innovations than schools 
(Kleinfeld and Shinkwin, 1983, p. 22). 
In considering the people's perceptions of vocational agriculture 
and the FFA, it is also important to review the general image of other 
selected youth organizations such as other vocational student 
organizations, the 4-H Club, the Boy Scouts of America, and the Girl 
Scouts of the U. S. A. 
Vocational Student Organizations 
Each area of vocational education has its own vocational student 
organization (VSO), although none have been in operation as long as the 
FFA program. Other VSOs include Future Homemakers of America/Home 
Economics Related Occupations (FHA/HERO), Future Business Leaders of 
America (FBLA), Distributive Education Clubs of America (DECA), 
Vocational Industrial Clubs of America {VICA), Health Occupations 
Students of America {HOSA), and Technology Student Association {TSA) 
(Gower, 1988). 
In his study of the role of student organizations 1n vocational 
education, Miller (1983, p. 1) stated that "VSOs provide an important 
bridge between the real world and the world inside the classroom. 11 
Koeninger {1988) also has a positive perception of all vocational 
student organizations (VSOs): 
When vocational students step from the classroom to such 
a volatile work environment, they must be armed with far 
more than occupation-specific skills. They must have the 
skills needed to adapt to change, to enlist cooperation, 
to be flexible, and to take on, new assignments ••• Career 
advancement opportunities will be greatest for those who 
have developed, practiced, and refined leadership skills as 
part of their occupational preparation • • • VSOs work! 
Students who participate in VSO leadership act1v1t1es 
are more likely to possess desirable employee traits: 
adaptability, alertness, assertiveness, dependability, 
enterprise, enthusiasm, independence, objectivity, 
originality, personal integrity, persistence, 
resourcefulness, self-confidence, tact, and tolerance 
of stress (pp. 38-39). 
4-H Club 
The Four-H (4-H) Club is a national education system for rural, 
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urban, and suburban youth organized in 1914 through the Smith-Lever Act 
of Congress. The club is a part of the Cooperative Extension Service 
program of the United States Department of Agriculture (Willham, 1963). 
The goals of the National 4-H Club include: 
Acquire positive self-concept; 
Learn to respect and get along with people; 
Learn and practice leadership skills and fulfill 
roles; and 
Participate in community affairs. (Weatherford and 
Weatherford, 1987, p. 10). 
Toward fulfilling these goals, "4-H membership was rated by 4-H 
alumni as having a high, positive image when compared to other youth 
programs" (Ladewig and Thomas, 1987, p. 6) and "compared to 
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participants in other youth groups, 4-H alumni were more satisfied with 
the program's contribution to their personal development" (p. 6). 
"The main objective of the 4-H program is personal development" 
(Vick, 1976, p. 6), and the program develops "the most extensive 
network of relationships between young people and adults" (Kleinfeld 
and Shinkwin, 1983, p. 5). 
Boy Scouts of America 
aims: 
Organized 1n 1910, the Boy Scouts of America (BSA) has three basic 
Scouting attempts to enhance a child's moral strength and 
character. The acquisition of appropriate personal values, 
personal qualities, and a positive outlook are included 
within this aim. A second aim is citizenship and includes 
aspects such as interpersonal relationship skills and meet-
ing one's obligations to others, society, and government. 
The third aim relates to physical, mental and emotional 
fitness (Sesow and VanCleaf, 1988, p. 6). 
However, the image of the organization could, "stand a bit of 
polish" (Mitchell, 1983, p. 16-17) and the "problem of the BSA's 
identity--its peculiar niche in American society and what that society 
may at times expect of it--is not likely to go away." 
As a former Boy Scout, Moser (1985) had a different opinion. In 
an article in honor of the BSA's 75th Anniversary, he wrote the 
following: 
The Scouts have had their problems in recent years--
declining membership, failed expectations and 
wrenching changes as they have tried to adjust to 
shifting social priorities. But for all that, the 
Boy Scouts of America is the most successful youth 
organization in our history or anyone else's ••• 
The very title 'Boy Scout' is uniquely a part of 
the American vernacular, conjuring the image--
depending on one's set of mind--of youthful vigor 
and integrity or of nerdy disingenuousness (p. 33). 
Girls Scouts of the U. s. A. 
As the largest voluntary organization for girls 1n the world, the 
Girls Scouts U.S.A. (GSUSA) has four primary goals: "1. Developing 
self-worth; 2. Relating to others; 3. Developing values; [and] 
4. Contributing to the betterment of society" (Sesow and 
VanCleaf, 1988, p. 5). 
Over the 77-year history of the organization, the GSUSA has been 
serving young girls, including those from rural areas. Thomas A. 
Shannon, executive director of the National School Board Association, 
praised the GSUSA: 
In practice and philosophy, Girl Scout programs are an 
important adjunct to the instructional programs of 
both the public and private schools. They add a 
dimension not available through the schools alone in 
raising young girls to responsible adulthood. The 
Girl Scout program is a true partner of the school in 
the complete education of young women (Ricard, 1985, 
P• 7). 
But the GSUSA has not been without its problems. Membership 
dropped drastically in the 1970s. 
But the numbers aren't all--or even the most important 
part--of what's disappointing in the new Girl Scouting. 
A far more significant disappointment is the character 
of the changes. For although GSUSA clearly had to 
modernize (every organization needs to catch up, 
occasionally, with changing times), it modernized 
wrongly, and so suffered what might be called a loss 
of spirit • • • The new Girl Scouting ••• mirrors 
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the conventional 
everything else. 
is to lose one's 
wisdom, and so looks just like 
To begin to look like everything else 
own spirit (Flick, 1983, p. 49). 
Summary 
In today's society, the development of social skills is necessary 
1n order to get along with or work with others. Development of these 
social skills affects a person's success in business or leisure 
activities. Therefore, it is important to a student's present and 
future success to train him or her in social skills competencies. 
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Social skills are those skills which enhance a person's ability to 
live with others in a community or organized group in a manner 
acceptable to society. Social skills can be divided to include the 
following categories: leadership, etiquette, citizenship, community 
service, and cooperation. 
The development of social skills, especially agricultural 
leadership, cooperation, and citizenship, is the primary aim and 
purpose of the National FFA Organization (FFA Manual, 1988). 
Developing the social skill of leadership is probably the FFA's 
area of strongest emphasis. Nearly all of the organization's 
activities include some form of leadership development because the FFA 
believes that a leader is made, not born, and must be given practice 
to master the skill of leadership. 
To improve a person's ability to work with others, one must 
develop habits and behaviors that are acceptable to society; those 
acceptable mannerisms are etiquette skills. The pressure placed on an 
FFA member to look and act his or her best may be strong, but it 1s a 
pressure that rewards both the young person and the FFA with a positive 
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image. 
In a democratic nation, greatness 1s developed through loyal 
citizens. FFA members are taught the importance of citizenship through 
many activities. For example, one of the activities is the Washington 
Conference Program (WCP) in Washington, D.C. In its twentieth year, 
WCP has worked with more than 20,000 FFA members and advisers in 
developing citizenship, loyalty, and respect for the United States of 
America. Through the FFA's citizenship training, vocational 
agriculture students/FFA members become more productive citizens. 
While citizenship training develops a sense of loyalty to the 
nation, community service activities help members develop a sense of 
service to others. Activities such as the Building Our American 
Communities (BOAC) program encourage vocational agriculture 
students/FFA members to be aware of those people and places who can 
benefit from the FFA members' skills and talents. Community service 
activities are pragmatic and afford students opportunities they, 
otherwise, would not have. 
Similar to leadership development, the social skill "cooperation" 
1s emphasized in many of the FFA activities. By working together in 
activities, vocational agriculture students/FFA members learn the 
importance of utilizing cooperation to achieve both personal and 
organizational goals. Teamwork is crucial to the success of an FFA 
chapter as well as in other areas of an FFA member's life. 
Previous research, as it relates to this study, supports the 
concept that vocational agriculture/FFA programs are offering students 
numerous opportunities to develop social skills, especially in the area 
of leadership. Evidence of these opportunities for the development of 
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social skills can be found in the studies completed by Braker (1973), 
Brannon (1988), Thompson (1986), Carter and Neason (1984), and Townsend 
{1981). In addition, studies by Thompson (1986), Viterna (1971), and 
McGhee {1974) emphasized the importance of creating an awareness of the 
vocational agriculture/FFA program's benefits, especially with 
administrators, faculty, and other students. 
In addition to the benefits of the vocational agriculture program, 
it is important to note other organizations and clubs which encourage 
personal development of young people. Included in this group of youth 
organizations and clubs are vocational student organizations, the 4-H 
Club, Boy Scouts of America, and Girl Scouts of the U.S.A. 
Although some of these youth organizations and clubs are conducted 
outside of the formal school setting, they are helping the youth of 
America to develop into productive adults. By the number of 
organizations available for youth to develop their social skills, it 1s 
evident that the people of the United States of America value the 
nation's youth and desire that they develop into well-rounded 
individuals and responsible citizens. As one of the youth 
organizations helping young people to develop those valuable social 
skills, the National FFA Organization will continue to be an important 
part of the vocational agriculture program, and both programs will 
serve an important role in the schools of the United States. 
CHAPTER III 
METHODOLOGY 
The purpose of this chapter is to describe the methods and 
procedures used to conduct this study. The intent of this study was to 
determine the extent of social skills development achieved by 
vocational agriculture students/FFA members as perceived by selected 
vocational educators and public school superintendents. 
In order to accomplish the purpose and objectives of this study, 
it was necessary to comply with behavioral research regulations, to 
determine the population and to develop an instrument which would 
provide the necessary information. A procedure for the collection of 
data was established, and the methods to be used to analyze the data 
were chosen. The data for this study were collected during the months 
of April and May, 1989. 
Institutional Review Board (IRB) 
Federal regulations and Oklahoma State University (OSU) policy 
require review and approval of all research studies that involve human 
subjects before investigators can begin their research. The Oklahoma 
State University Research Services and the IRB conduct this review to 
protect the rights and welfare of human subjects involved in biomedical 
and behavioral research. In compliance with the aforementioned policy, 
this study received the proper surveillance and was granted permission 
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to continue. Furthermore, this research was assigned the following 
research project number: AG-89-006. 
Objectives of the Study 
To accomplish the purpose of the study, the following objectives 
were established. 
1. To identify and purposefully select the vocational educators 
and public school superintendents to be included in this study. 
2. To determine the extent of social skills development achieved 
by vocational agriculture students/FFA members in the areas of 
leadership, etiquette, citizenship, corrmunity service, and cooperation 
as perceived by the selected vocational educators and public school 
superintendents. 
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3. To obtain the general perceptions of the selected vocational 
educators and public school superintendents regarding (a) the extent 
vocational agriculture students/FFA members develop their social skills 
competencies, (b) the extent of opportunities available for those 
students to develop their social skills, (c) the extent those students 
develop their social skills competencies through their involvement 1n 
other high school courses (i.e., English, math, history, science, 
etc.), (d) the extent'of opportunities available for those students (in 
general) to develop their social skills in those other high school 
courses, (e) the most important social skill developed by vocational 
agriculture students/FFA members, (f) the i~portance of the development 
of social skills, (g) the one reason the development of social skills 
1s important or unimportant, and (h) the incorporating of teaching 
social skills in the classroom. 
4. To determine, by rank order, the FFA activities perceived by 
the selected vocational educators and public school superintendents to 
be the most beneficial in the development of vocational agriculture 
students'/FFA members' social skills. 
5. To determine specific demographic information relative to the 
selected vocational educators and public school superintendents. 
The Population 
The Oklahoma FFA chapters used to determine the population 
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of this study were awarded either a gold-emblem, silver-emblem, or 
bronze-emblem rating in the National Chapter Award program on the basis 
of the local chapter's annual program of activities during the 1987-88 
academic year. The program of activities was developed and carried out 
by the local chapter members and consisted of the following 11 activity 
areas: (1) supervised agricultural occupational experience, (2) 
cooperation, (3) community service, (4) leadership, (5) earnings, 
savings, and investments, (6) conduct of meetings, (7) scholarship, 
(8) recreation, (9) public relations, (10) participation in state and 
national activities, and (11) alumni relations. Selection of these 
outstanding Oklahoma FFA chapters was conducted at the state level and 
was based on the following criteria: (1) percentage of members 
participating in chapter activities, (2) originality and overall 
quality of the major activity in each of the 11 areas, (3) neatness of 
the application, and (4) completeness (thoroughness) of the application 
(Boggs, 1989). 
It is especially important to note that 26 selected Oklahoma FFA 
chapters were nationally recognized (in the academic year 1987-88) as 
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either a national gold-emblem, or silver-emblem, or bronze-emblem rated 
chapter. All of the 26 nationally-recognized Oklahoma FFA chapters 
were used by the investigator to determine the population of the study. 
By utilizing an 1988-89 Oklahoma Vocational Education Directory, the 
researcher formulated a list of names and addresses for the 
superintendent of each of the selected schools as well as every 
vocational educator in that selected public school who was responsible 
for a course other than vocational agriculture (agriculture education). 
Therefore, the scope of this study included 26 selected public school 
superintendents and 59 selected vocational educators (excluding 
agricultural education educators) in the 26 selected Oklahoma public 
schools. The total population of this study was 85 selected vocational 
educators including: (1) 26 home economics instructors; (2) 6 business 
and office instructors; (3) 0 health occupations instructors; (4) 12 
industrial arts/technology education instructors; (5) 2 marketing 
instructors; (6) 11 trade and industrial education instructors, and 
(7) 2 coordinated vocational education training instructors, and 26 
public school superintendents. 
Table I indicates the total population of this study by category 
of public school personnel. 
A total of 54 vocational educators and public school 
superintendents (63.53 percent) responded to the mailed questionnaire. 
The researcher received acceptable responses from 34 vocational 
educators (57.63 percent of the vocational educators surveyed) and 20 
public school superintendents (76.92 percent of the superintendents 
surveyed). 
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TABLE I 
POPULATION OF THE STUDY 
Public School Respondents Non-Respondents Total 
Personnel n % n % N % 
Vocational 
Educators 34 57.63 25 42.37 59 69.4 
Public School 
Superintendents 20 76.92 6 23.08 26 30.6 
--
Totals 54 (63.53 31 (36.47 85 100.0 
of N) of N) 
Selection and Development of 
the Instruments 
In the preparation of the instruments (See Appendixes A and B) to 
meet the objectives of the study, the first step was to review and 
evaluate the instruments used in related studies, specifically those 
developed by Black (1987), Braker (1973), Brannon (1988), and McGhee 
(1974). 
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In analyzing various methods of data gathering, the mailed 
questionnaire method was determined as the most appropriate to meet the 
study objectives. Other methods of data gathering which were 
considered included the personal interview and the telephone survey 
methods; however, it was determined to be unfeasible to utilize either. 
It should be pointed out that despite an investigator's diligent 
effort in designing a questionnaire, a considerable number of 
respondents will fail to return the instrument included in the initial 
mailing. Therefore, the individual instruments were inconspiciously 
coded so that a follow-up mailing could be conducted. 
After reviewing examples of perception types of questionnaires, 
the investigator and major adviser compiled and reviewed questions 
until a satisfactory list was completed. The list of questions were 
related to social skills development. 
After completion of the list of questions' to be used in the 
questionnaire, the next step was to make necessary revisions and test 
the applicability, understandability, and continuity of the questions. 
The instrument was then given to state supervisory staff members of the 
Oklahoma State Department of Vocational and Technical Education to 
rev1ew. Upon completion of their review, additional revisions were 
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deemed to be appropriate. After a number of revisions were made, the 
instrument was tested among students of the Agricultural Education 5980 
class (Spring semester, 1989). 
Throughout the process of developing the questionnaire, the length 
of the instrument was of concern. The investigator was concerned that 
if the instrument was too long, the vocational educators and public 
school superintendents would not take the time to complete and return 
it. Therefore, in the preparation of the instrument, careful 
consideration was given to the types of questions to be asked as well 
as the format for asking those questions. The instrument was designed 
to require about ten minutes (or less) of the vocational educator's or 
superintendent's time to complete (and still provide the necessary 
information). 
The Instrument 
To gather data concerning the extent of social skills development 
achieved by vocational agriculture students/FFA members as perceived by 
selected vocational educators and public school superintendents, a 
rank-order question and three open-ended questions of a qualitative 
nature were included; the remainder of the questions were of a forced-
choice nature. The questionnaire was divided into six sections. The 
first five sections contained forced-choice questions which determined 
the extent of social skills development achieved by vocational 
agriculture students/FFA members as related. to specific factors within 
each of the following social skills areas: (1) leadership, 
(2) etiquette, (3) citizenship, (4) community service, and 
(5) cooperation. 
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The final section was designed to determine the general 
perceptions of the selected vocational educators and public school 
superintendents concerning social skills development achieved through 
FFA activities and other high school courses. This section contained 
seven forced-choice questions, a question listing 12 FFA activities for 
the respondent to rank in order based on the activity's value to the 
development of social skills, and three open-ended questions to 
determine the respondents' perception of the most important social 
skill, perception of the reason for importance/unimportance of social 
skill development, and major area of study in bachelor's degree 
program. 
The investigator's major adviser reviewed each draft of the 
instrument and, upon completion of each review, revisions were made. 
Once the questions were fully developed and implemented as the survey 
instrument, the drafted instrument was tested by the Agricultural 
Education research and design class (AGED 5980) on April 11, 1989. 
Based on several valid comments and questions raised by the individuals 
cooperating in the testing of the instrument, the investigator made 
revisions that strengthened certain sections of the instrument. 
Collection of Data 
After final revisions were made, the instrument was ready to be 
mailed to the selected vocational educators and public school 
superintendents. The copies of the instrument were coded so that 
follow-up letters could be sent, if necessary. An instrument, along 
with a cover letter explaining the research effort, was mailed on April 
22, 1989 to each person in the population of the study (See Appendix 
C). It is important to note that it was left up to the discretion of 
the respondents regarding whether or not to respond to any or all of 
the questions on the instrument. The responses elicited were totally 
voluntary. 
A follow-up letter, encouraging those who had not yet returned the 
initial instrument to respond, was mailed to each of the non-
respondents on May 6, 1989. 
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The information obtained from the instrument provided a means for 
identifying the extent of social skills development achieved 
(especially as related to specific factors in leadership, etiquette, 
citizenship, community service, and cooperation) as perceived by the 
selected vocational educators and public school superintendents. 
Sections A through E on the questionnaire contained a scale of 
categories for the respondents to rate the vocational agriculture 
students'/FFA members' extent of social skills development in the 
aforementioned specific areas through the use of five variables: poor, 
below average, average, above average, and outstanding. The 
questionnaire also furnished the selected vocational educators and 
public school superintendents with the same scale and variables to rate 
the overall extent of social skills development by vocational 
agriculture students/FFA members, the opportunities for such students 
to develop social skills, the extent of social skills development in 
other high school courses (i.e., English, math, history, science, 
etc.), and the opportunities available to develop social skills in 
these other high school courses. 
A five-point "Likert-type11 scale of categories was used to allow 
the selected vocational educators and public school superintendents to 
rate their perceptions of vocational agriculture students'/FFA members' 
extent of development for each of the variables on the questionnaire. 
The response categories were assigned the following numerical values: 
poor=l; below average=2; average=3; above average=4; and outstanding=S. 
Real limits were set at 1.0 to 1.49 for poor; 1.50 to 2.49 for below 
average; 2.50 to 3.49 for average; 3.50 to 4.49 for above average; and 
4.50 to 5.00 for outstanding. 
For the question designed to determine the vocational educators' 
and public school superintendents' perceptions of the importance of 
social skill development, the questionnaire contained a scale of 
categories to rate the importance of social skill development through 
the use of four variables: unimportant, less than important, 
important, or very important. 
A four-point "Likert-type11 scale was also used to allow the 
respondents to rate the importance of social skills development for 
each of the selected variables on the questionnaire. The response 
categories were assigned the following numerical values: 
unimportant=l; less than important=2; important=3; and very 
important=4. Real limits were set at 1.0 to 1.49 for unimportant; 1.50 
to 2.49 for less than important; 2.50 to 3.49 for important; and 3.50 
to 4.00 for very important. 
For the question concerning the incorporation of the development 
of social skills in the classroom as perceived by the selected 
vocational educators and public school superintendents, the 
questionnaire contained a scale of categories to specify favoritism/ 
opposition to the incorporation of the teaching of social skills in the 
classroom through the use of five variables: strongly oppose, tend to 
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oppose, uncertain, tend to favor, and strongly favor. 
A five-point "Likert-type" scale of categories was used to allow 
the selected vocational educators and public school superintendents to 
specify their favoritism/opposition to the incorporation of the 
teaching of social skills in the classroom for each of the variables on 
the questionnaire. The response categories were assigned the following 
numerical values: strongly oppose=l; tend to oppose=2; uncertain=3; 
tend to favor=4; and strongly favor=S. Real limits were set at 1.0 to 
1.49 for strongly oppose; 1.50 to 2.49 for tend to oppose; 2.50 to 3.49 
for uncertain; 3.50 to 4.49 for tend to favor; and 4.50 to 5.00 for 
strongly favor. 
The questionnaire provided a list of 12 FFA activities to be 
placed in rank order as to the activity's value for social ski 11 s 
development. In addition, two demographic questions were included 
concerning the vocational educators' and public school superintendents' 
length of service and major area of study for bachelor's degree. 
Analysis of Data 
Data from the questionnaire were analyzed utilizing descriptive 
statistics. It is important to point out that frequency distribution 
includes numbers and percents. In addition, mean scores were used to 
interpret the data. Concerning the rank-order question, data were 
analyzed using weighted means. 
The primary use of descriptive statistics is to describe 
information or data through the use of numbers. The 
characteristics of groups of numbers representing infor-
mation or data are called descriptive statistics. 
Descriptive statistics are used to describe groups of 
numerical data such as test scores, number of hours 
of instruction, or the number of students enrolled 
in a particular course (Key, 1981, p. 126). 
The analysis of data was completed by the Oklahoma State 
University Computer Center under the specific direction of Iris 
McPherson. The data were processed through the Statistical Analysis 
System (SAS) on an IBM 3081-K computer in order to obtain descriptive 
statistics including frequency distributions, means, standard 
deviations, and mean of means. In addition, the data from the rank-
order type of question were computed to provide a weighted mean for 
each item (FFA activity). 
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CHAPTER IV 
PRESENTATION AND ANALYSIS OF DATA 
The purpose of this chapter is to report the results from the 
mailed questionnaire used to conduct this study. The intent of this 
study was to determine the extent of social skills development achieved 
by vocational agriculture students/FFA members as perceived by selected 
vocational educators and public school superintendents. 
The scope of this study included 26 selected public school 
superintendents and 59 selected vocational educators for a total 
population of 85 superintendents and vocational educators. The 26 
selected Oklahoma high schools from which the population was determined 
had an FFA chapter which was recognized in 1987-88 as either a national 
gold-, silver- or bronze-rated chapter. Of the 85 respondents in the 
population, 54 or 63.53 percent, responded to the mailed questionnaire. 
The total usable responses included 20 superintendents for 23.53 
percent of the population (76.92 percent of the superintendents 
surveyed) and 34 vocational educators which was 40.0 percent of the 
population (57.63 percent of the vocational educators surveyed). 
Their usable responses are reported in the following tables. 
The information obtained from the instrument was analyzed based on 
a five-point "Likert-type" scale assigned to the questions in the areas 
of leadership, etiquette, citizenship, community service, and 
cooperation. The response categories in each of these areas were 
assigned the following numerical values: poor=l; below average=2; 
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average=3; above average=4; and outstanding=5. Real limits were set at 
1.0 to 1.49 for poor, 1.50 to 2.49 for below average, 2.50 to 3.49 for 
average, 3.50 to 4.49 for above average, and 4.50 to 5.00 for 
outstanding. These same numerical values and real limits were used to 
analyze the data from questions concerning the overall extent of social 
skills development by vocational agriculture students/FFA members, the 
opportunities for each student to develop social skills, the extent of 
social skills development in other high school courses (i.e., English, 
math, history, science, etc.), and the opportunities available to 
develop social skills in these other high school courses. 
The information obtained from the instrument was analyzed based on 
a four-point "Likert-type" scale assigned to the question concerning 
the respondents' perceptions of the importance of social skill 
development. The response categories were assigned the following 
numerical values: unimportant=l; less than important=2; important=3; 
and very important=4. Real limits were set at 1.0 to 1.49 for 
unimportant; 1.50 to 2.49 for less than important; 2.50 to 3.49 for 
important; and 3.50 to 4.00 for very important. 
The information obtained from the instrument was analyzed based on 
a five-point "Likert-type" scale assigned to the question concerning 
the incorporation of the teaching of social skills in the classroom. 
The questionnaire contained a scale of categories to specify 
favoritism/opposition to the incorporation of the teaching of social 
skills in the classroom. The response categories were assigned the 
following numerical values: strongly oppose=l; tend to oppose=2; 
uncertain=3; tend to favor=4; and strongly favor=5. Real limits were 
set at 1.0 to 1.49 for strongly oppose; 1.50 to 2.49 for tend to 
oppose; 2.50 to 3.49 for uncertain; 3.50 to 4.49 for tend to favor; and 
4.50 to 5.00 for strongly favor. 
In the rank-order type of question dealing with the value of 12 
specific FFA activities toward the development of social skills, a 
weighted mean was calculated for each item (FFA activity) based on the 
ranking given to the item by each respondent. 
Responses to the demographic question concerning the vocational 
educators' and public school superintendents' length of serv1ce 
were grouped by frequency, and percentages in the category were 
calculated. Responses to the demographic question concerning the 
respondent's major area of study for his/her bachelor's degree were 
also grouped by frequency. 
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The respondents (who were vocational educators) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for each category within the 
area of Leadership (refer to Table II). Within the area of Leadership, 
the categories included: leadership skills (x=4.23); a sense of pride 
(x=4.09); self-initiative {x=3.82); the ability to set priorities 
{x=3.78); the ability to manage their use of time {x=3.58); the ability 
to act as spokespersons (x=3.90); and the ability to live up to the 
expectations of others (x=3.66). No respondent (who was a vocational 
educator) responded to question number eight in the area of Leadership. 
This question provided the respondent with an opportunity to list other 
leadership development areas and then choose the extent of development 
rating he or she perceived as appropriate. 
The respondents (who were superintendents) indicated that the 
extent of social skills development achieved by vocational agriculture 
TABLE II 
RESPONDENTS' PERCEPTIONS OF THE EXTENT OF SOCIAL SKILLS DEVELOPMENT 
ACHIEVED BY VOCATIONAL AGRICULTURE STUDENTS/FFA MEMBERS 
WITHIN THE AREA OF LEADERSHIP 
Social Skill 
Leadership 
Leadership skills 
Sense of pride 
Self-initiative 
Ability to set 
priorities 
Ability to manage 
Vocational Educators 
n=34 
x S Denotes 
4.23 0.65 Above Avg. 
4.09 0.66 Above Avg. 
3.82 0.57 Above Avg. 
3.78 0.74 Above Avg. 
use of time 3.58 0.78 Above Avg. 
Ability to act as 
spokespersons 3.90 0.67 Above Avg. 
Ability to live up 
to the expectations 
of others 3.66 0.69 Above Avg. 
Superintendents 
n=20 
x S Denotes 
4.15 0.48 Above Avg. 
4.20 0.52 Above Avg. 
4.10 0.64 Above Avg. 
3.90 0.30 Above Avg. 
3.65 0.58 Above Avg. 
3.90 0.64 Above Avg. 
3.85 0.48 Above Avg. 
Combined Responses 
total N=54 
X Denotes 
4.19 Above Avg. 
4.14 Above Avg. 
3.96 Above Avg. 
3.84 Above Avg. 
3.61 Above Avg. 
3.90 Above Avg. 
3.75 Above Avg. 
.p. 
.p. 
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students/FFA members was "above average" for each category within the 
area of Leadership (refer to Table II). Within the area of Leadership, 
the categories included: leadership skills (x=4.15); a sense of pride 
(x=4.20); self-initiative (x=4.10); the ability to set priorities 
(x=3.90); the ability to manage their use of time (x=3.65); the ability 
to act as spokespersons (x=3.90); and the ability to live up to the 
expectations of others (x=3.85). One respondent (who was a 
superintendent) provided an answer to question number eight 1n the area 
of Leadership, listing "confidence" as the other leadership-related 
social skill and indicating that the extent of development achieved by 
vocational agriculture students/FFA members in this skill was above 
average (x=4.00). 
The combined responses of the respondents (both the vocational 
educators and the superintendents) indicated that the extent of social 
skills development achieved by vocational agriculture students/FFA 
members was "above average" for the area of Leadership (refer to Table 
II). Within the area of Leadership, the categories included: 
leadership skills (X=4.19); a sense of pride (X=4.14); self-initiative 
(X=3.96); the ability to set priorities (X=3.84); the ability to manage 
their use of time (X=3.61); the ability to act as spokespersons 
(X=3.90); and the ability to live up to the expectations of others 
(X=3.75). One respondent provided an answer to question number eight 
1n the area of Leadership, listing "confidence" as the other 
leadership-related social skill and indicat~ng that the extent of 
development achieved by vocational agriculture students/FFA members 1n 
this skill was above average (X=4.00). 
The respondents (who were vocational educators) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for seven of the eight 
categories within the area of Etiquette (refer to Table III). Within 
the area of Etiquette, the categories that were indicated as "above 
average" included: sportsmanship (x=3.85); self-discipline (x=3.88); 
respect for the rights of others (x=3.81); sense of integrity (x=3.78); 
responsibility (x=4.05); dependability (x=4.08); and punctuality 
(x=3.75). The respondents (who were vocational educators) indicated 
that the extent of social skills development of vocational agriculture 
students/FFA members was "average" for the category of tactfulness 
(x=3.44) within the area of Etiquette. No respondent (who was a 
vocational educator) responded to the question which requested "other" 
categories in the area of Etiquette. 
The respondents (who were superintendents) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for each category within the 
area of Etiquette (refer to Table III). Within the area of Etiquette, 
the categories included: tactfulness (x=3.85); sportsmanship (x=4.05); 
self-discipline (x=4.00); respect for the rights of others (x=3.70); 
sense of integrity (x=3.90); responsibility (x=4.20); dependability 
(x=4.05); and punctuality (x=3.80). No respondent (who was a 
superintendent) responded to the question which requested "other" 
categories in the area of Etiquette. 
The combined responses of the respondents (both the vocational 
educators and the superintendents) indicated that the extent of social 
skills development achieved by vocational agriculture students/FFA 
members was "above average" for the area of Etiquette (refer to Table 
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Table III 
RESPONDENTS' PERCEPTIONS OF THE EXTENT OF SOCIAL SKILLS DEVELOPMENT 
ACHIEVED BY VOCATIONAL AGRICULTURE STUDENTS/FFA MEMBERS 
WITHIN THE AREA OF ETIQUETTE 
Social Skill Vocational Educators Superintendents Combined Responses 
n=34 n=20 Total N=54 
Etiquette X s Denotes X s Denotes X Denotes 
Tactfulness 3.44 0.61 Average 3.85 0.67 Above Avg. 3.64 Above Avg. 
Sportsmanship 3.85 0.66 Above Avg. 4.05 0.68 Above Avg. 3.95 Above Avg. 
Self-discipline 3.88 0.76 Above Avg. 4.00 0.45 Above Avg. 3.94 Above Avg. 
Respect for rights 
of others 3.81 0.72 Above Avg. 3.70 0.47 Above Avg. 3.75 Above Avg. 
Sense of integrity 3.78 0.74 Above Avg. 3.90 0.55 Above Avg. 3.84 Above Avg. 
Responsi hili ty 4.05 0.69 Above Avg. 4.20 0.52 Above Avg. 4.12 Above Avg. 
Dependability 4.08 0.66 Above Avg. 4.05 0.60 Above Avg. 4.06 Above Avg. 
Punctuality 3.75 0.70 Above Avg. 3.80 0.52 Above Avg. 3. 77 Above Avg. 
.p-
........ 
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III). Within the area of Etiquette, the categories included: 
tactfulness (X=3.64); sportsmanship (X=3.95); self-discipline (X=3.94); 
respect for the rights of others (X=3.75); sense of integrity (X=3.84); 
responsibility (X=4.12); dependability (X=4.06); and punctuality 
(X=3.77). No respondent (who was either a vocational educator or a 
superintendent) responded to the question which requested "other" 
categories 1n the area of Etiquette. 
The respondents (who were vocational educators) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for four of the five 
categories within the area of Citizenship (refer to Table IV). Within 
the area of Citizenship, the categories that were "above average" 
included: respect for national symbols (x=4.39); appreciation for a 
democratic society (x=4.00); sense of civic responsibility (x=4.05); 
and behavior in accordance with law and order (x=3.81). The 
respondents (who were vocational educators) indicated that the extent 
of social skills development achieved by vocational agriculture 
students/FFA members was "average" for the category of interest 1n 
politics and the political process (x=3.39) in the area of 
Citizenship. No respondent (who was a vocational educator) responded 
to the question which requested "other" categories in the area oi 
Citizenship. 
The respondents (who were superintendents) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for each category within the 
area of Citizenship (refer to Table IV). Within the area of 
Citizenship, the categories included: respect for national symbols 
(x=4.20); appreciation for a democratic society (x=3.90); sense of 
TABLE IV 
RESPONDENTS' PERCEPTIONS OF THE EXTENT OF SOCIAL SKILLS DEVELOPMENT 
ACHIEVED BY VOCATIONAL AGRICULTURE STUDENTS/FFA MEMBERS 
WITHIN THE AREA OF CITIZENSHIP 
Social Skill 
Citizenship 
Respect for 
national symbols 
Appreciation for 
democratic society 
Sense of civic 
responsi hili ty 
Behavior in 
accordance with 
law and order 
Interest in politics 
and the political 
process 
Vocational Educators 
n=34 
x S Denotes 
4.39 0.60 Above Avg. 
4.00 0.79 Above Avg. 
4.05 0.69 Above Avg. 
3.81 0.72 Above Avg. 
3.39 0.70 Average 
Superintendents 
n=20 
x S Denotes 
4.20 0.69 Above Avg. 
3.90 0.55 Above Avg. 
4.15 0.58 Above Avg. 
3.85 0.58 Above Avg. 
3.85 0.48 Above Avg. 
Combined Responses 
Total N=54 
X Denotes 
4.29 Above Avg. 
3.95 Above Avg. 
4.10 Above Avg. 
3.83 Above Avg. 
3.62 Above Avg. 
.p. 
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c1v1c responsibility (x=4.15); behavior in accordance with law and 
order (x=3.85); and interest in politics and the political process 
(x=3.85). No respondent (who was a superintendent) responded to the 
question which requested "other" categories in the area of Citizenship. 
The combined responses of the respondents (both the vocational 
educators and the superintendents) indicated that the extent of social 
skills development achieved by vocational agriculture students/FFA 
members was "above average" for the area of Citizenship (refer to Table 
IV). Within the area of Citizenship, the categories included: respect 
for national symbols (X=4.29); appreciation for a democratic society 
(X=3.95); sense of civic responsibility (X=4.10); behavior in 
accordance with law and order (X=3.83); and interest in politics and 
the political process (X=3.62). No respondent (who was either a 
vocational educator or a superintendent) responded to the question 
which requested "other" categories in the area of Citizenship. 
The respondents (who were vocational educators) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for each category within the 
area of Community Service (refer to Table V). Within the area of 
Community Service, the categories included: pride in colllllunity and 
surroundings (x=4.08); appreciation of a progressive community 
(x=4.00); concern for the welfare of the people in the community 
(x=3.97); sense of responsibility to keep the community clean (x=3.78); 
and enthusiasm for community events (X=3.84~. No respondent (who was a 
vocational educator) responded to the question which requested "other" 
categories in the area of Community Service. 
The respondents (who were superintendents) indicated that the 
c1v1c responsibility (x=4.15); behavior in accordance with law and 
order (x=3.85); and interest in politics and the political process 
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(x=3 .85). No respondent (who was a superintendent) responded to the 
question which requested "other" categories in the area of Citizenship. 
The combined responses of the respondents (both the vocational 
educators and the superintendents) indicated that the extent of social 
skills development achieved by vocational agriculture students/FFA 
members was "above average" for the area of Citizenship (refer to Table 
IV). Within the area of Citizenship, the categories included: respect 
for national symbols (X=4.29); appreciation for a democratic society 
(X=3.95); sense of civic responsibility (X=4.10); behavior in 
accordance with law and order (X=3.83); and interest in politics and 
the political process (X=3.62). No respondent (who was either a 
vocational educator or a superintendent) responded to the question 
which requested "other" categories in the area of Citizenship. 
The respondents (who were vocational educators) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for each category within the 
area of Community Service (refer to Table V). Within the area of 
Community Service, the categories included: pride in community and 
surroundings (x=4.08); appreciation of a progressive community 
(x=4.00); concern for the welfare of the people in the community 
(x=3.97); sense of responsibility to keep the community clean (x=3.78); 
and enthusiasm for community events (X=3.84). No respondent (who was a 
vocational educator) responded to the question which requested "other" 
categories in the area of Community Service. 
The respondents (who were superintendents) indicated that the 
TABLE V 
RESPONDENTS' PERCEPTIONS OF THE EXTENT OF SOCIAL SKILLS DEVELOPMENT 
ACHIEVED BY VOCATIONAL AGRICULTURE STUDENTS/FFA MEMBERS 
WITHIN THE AREA OF COMMUNITY SERVICE 
Social Skill Vocational Educators Superintendents Combined Responses 
n=34 n=20 Total N=54 
Community Service X s Denotes X s Denotes X Denotes 
Pride in community 
and surroundings 4.08 0.62 Above Avg. 4.30 0.57 Above Avg. 4.19 Above Avg. 
Appreciation of a 
progressive 
community 4.00 0.70 Above Avg. 3.90 0.55 Above Avg. 3.95 Above Avg. 
Concern for the 
welfare of the 
people in the 
community 3.97 0.81 Above Avg. 3.90 0.64 Above Avg. 3.93 Above Avg. 
Sense of respon-
sibility to keep 
community clean 3.78 0.74 Above Avg. 4.10 0.64 Above Avg. 3.94 Above Avg. 
Enthusiasm for 
community events 3.84 0.75 Above Avg. 3.90 0.64 Above Avg. 3.87 Above Avg. 
~· 
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extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for each category within the 
area of Community Service (refer to Table V). Within the area of 
Community Service, the categories included: pride in community and 
surroundings (x=4.30); appreciation of a progressive community 
(x=3.90); concern for the welfare of the people in the community 
(x=3.90); sense of responsibility to keep the community clean (x=4.10); 
and enthusiasm for community events (x=3.90). No respondents (who was 
a superintendent) responded to the question which requested "other" 
categories in the area of Community Service. 
The combined responses of the respondents (both the vocational 
educators and the superintendents) indicated that the extent of social 
skills development achieved by vocational agriculture students/FFA 
members was "above average" for the area of Community Service (refer to 
Table V). Within the area of Community Service, the categories 
included: pride in community and surroundings (X=4.19); appreciation 
of a progressive community (X=3.95); concern for the welfare of the 
people in the community (X=3.93); sense of responsibility to keep the 
community clean (X=3.94); and enthusiasm for community events (X=3.87). 
No respondent (who was either a vocational educator or a 
superintendent) responded to the question which requested "other" 
categories in the area of Community Service. 
The respondents (who were vocational educators) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for each category within the 
area of Cooperation (refer to Table VI). Within the area of 
Cooperation, the categories included: ability to work with others 
TABLE VI 
RESPONDENTS' PERCEPTIONS OF THE EXTENT OF SOCIAL SKILLS DEVELOPMENT 
ACHIEVED BY VOCATIONAL AGRICULTURE STUDENTS/FFA MEMBERS 
WITHIN THE AREA OF COOPERATION 
Social Ski 11 Vocational Educators Superintendents Combined Responses 
n=34 n=20 Total N=54 
Cooperation X s Denotes X s Denotes X Denotes 
-
Ability to work 
with others 4.14 0.55 Above Avg. 4.25 0.63 Above Avg. 4.19 Above Avg. 
Patience 3.67 0.63 Above Avg. 3.85 0.48 Above Avg. 3.76 Above Avg. 
Good attendance 
practices 3.94 0.77 Above Avg. 3.85 0.67 Above Avg. 3.89 Above Avg. 
Ability to provide 
work instructions 
to others 3.69 0.68 Above Avg. 3.85 0.67 Above Avg. 3.77 Above Avg. 
Ability to take 
work instructions 
from others 3.97 0.72 Above Avg. 4.00 0.72 Above Avg. 3.98 Above Avg. 
Respect for the 
rights of others 3.87 0.69 Above Avg. 3.90 0.55 Above Avg. 3.88 Above Avg. 
IJ1 
.p. 
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(x=4.14); patience (x=3.67); good attendance practices (x=3.94); 
ability to provide work instructions to others (x=3.69); ability to 
take work instructions from others (x=3.97); and respect for the rights 
of others (x=3.87). No respondent (who was a vocational educator) 
responded to the question which requested "other" categories in the 
area of Cooperation. 
The respondents (who were superintendents) indicated that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was "above average" for each category within the 
area of Cooperation (refer to Table VI). Within the area of 
Cooperation, the categories included: ability to work with others 
(x=4.25); patience (x=3.85); good attendance practices (x=3.85); 
ability to provide work instructions to others (x=3.85); ability to 
take work instructions from others (x=4.00); and respect for the rights 
of others (x=3.90). No respondent (who was a superintendent) responded 
to the question which requested "other" categories in the area of 
Cooperation. 
The combined responses of the respondents (both the vocational 
educators and the superintendents) indicated that the extent of 
social skills development achieved by vocational agriculture 
students/FFA members was "above avera~e" for the area of Cooperation 
(refer to Table VI). Within the area of Cooperation, the categories 
included: ability to work with others (X=4.19); patience (X=3.76); 
good attendance practices (X=3.89); ability.to provide work 
instructions to others (X=3.77); ability to take work instructions from 
others (X=3.98); and respect for the rights of others (X=3.88). No 
respondent (who was either a vocational educator or a superintendent) 
responded to the question which requested "other" categories in the 
area of Cooperation. 
The respondents' perceptions of the extent of social skills 
development achieved by vocational agriculture students/FFA members 
through their involvement in vocational agriculture and the FFA are 
reported in Table VII. It should be noted that of the respondents 
{who were vocational educators), 18 {33.33 percent of the population) 
perceived the extent of social skills development to be "above 
average," nine (16.67 percent of the population) perceived the extent 
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of development to be "outstanding," six {11.11 percent of the 
population) perceived the extent of development to be "average" and one 
{1.85 percent of the population) perceived the extent of development to 
be "below average." For the 34 respondents (who were vocational 
educators), the mean response (x=4.02) suggests that these respondents 
perceived the extent of social skills development achieved by 
vocational agriculture students/FFA members to be "above average." It 
also should be noted that of the respondents (who were superinten-
dents), 17 (31.48 percent of the population) perceived the extent of 
social skills development achieved by vocational agriculture 
students/FFA members to be "above average," one (1.85 percent of the 
population) perceived the extent of development to be "outstanding," one 
(1.85 percent of the population) perceived the extent of development to 
be "average" and one (1.85 percent of the population) perceived the 
extent of development to be "below average." For the 20 respondents 
{who were superintendents), the mean response (x=3.90) suggests that 
these respondents perceived the extent of social skills development 
achieved by vocational agriculture students/FFA members to be '~bove 
TABLE VII 
RESPONDENTS' PERCEPTIONS OF THE EXTENT OF SOCIAL SKILLS DEVELOPMENT 
BY VO-AG STUDENTS/FFA MEMBERS THROUGH INVOLVEMENT IN 
VOCATIONAL AGRICULTURE AND THE FFA 
Below Above Out-
Respondents Poor Average Average Average standing Total 
n % n % n % n % n % n % X s 
Vocational 
Educators 0 0.00 1 1.85 6 11.11 18 33.33 9 16.67 34 62.96 4.02 0.75 
Superintendents 0 o.oo 1 1.85 1 1.85 17 31.48 1 1.85 20 37.04 3.90 0.55 
------ - -- - -- - --
Total 0 o.oo 2 3.70 7 12.96 35 65.81 10 18.52 54 100.00 3.96 0.09 
Denotes 
Above Avg. 
Above Avg. 
Above Avg. 
U1 
'-.I 
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average." When the responses from the 54 respondents (both vocational 
educators and superintendents for 100 percent of the population) were 
combined, 35 (64.81 percent) perceived the extent of social skills 
development achieved by vocational agriculture students/FFA members to 
be "above average," ten (18.52 percent) perceived the extent of 
development to be "outstanding," seven (12.96 percent) perceived the 
extent of development to be "average," and two (3.70 percent) perceived 
the extent of development to be "below average." The mean of means 
(X=3.96) suggests that the respondents perceived the extent of social 
skills development achieved by vocational agriculture students/FFA 
members to be "above average." 
The respondents' perceptions of the opportunities available for 
vocational agriculture students/FFA members to develop their social 
skills are reported in Table VIII. It should be noted that of the 
respondents (who were vocational educators), 14 (25.93 percent of 
the population) perceived the opportunities available for vocational 
agriculture students/FFA members to develop social skills to be "above 
average," 13 (24.07 percent of the population) perceived the 
opportunities to be "outstanding," and seven (12.96 percent of the 
population) perceived the opportunities to be "average." For the 34 
respondents (who were vocational educators), the mean response (x=4.17) 
suggests that these respondents perceived the opportunities available 
for vocational agriculture students/FFA members to develop social 
skills to be "above average." It also should be noted that of the 
respondents (who were superintendents), 11 (20.37 percent of the 
population) perceived the opportunities available for vocational 
agriculture students/FFA members to develop their social skills to be 
TABLE VIII 
RESPONDENTS' PERCEPTIONS OF THE OPPORTUNITIES AVAILABLE FOR VO-AG 
STUDENTS/FFA MEMBERS TO DEVELOP THEIR SOCIAL SKILLS 
Below Above Out-
Respondents Poor Average Average Average standing 
n r n % n % n % n % n % 
Vocational 
Educators 0 o.oo 0 o.oo 7 12.96 14 25.93 13 24.07 34 62.96 
Superintendents 0 0.00 0 0.00 2 3.70 11 20.37 7 12.96 20 37.04 
- -- - -- - -- - -- - -- -
Total 0 0.00 0 0.00 9 16.67 25 46.30 20 37.04 54 100.00 
Total 
X s 
4.17 0.75 
4.25 0.63 
-- --
4.21 0.05 
Denotes 
Above Avg. 
Above Avg. 
Above Avg. 
1..11 
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"above average," seven (12.96 percent of the population) perceived the 
opportunities to be "outstanding," and two (3.70 percent of 
the population) perceived the opportunities to be "average." For the 
respondents (who were superintendents), the mean response (x=4.25) 
suggests that these respondents perceived the opportunities available 
for vocational agriculture students/FFA members to develop social 
skills to be "above average." When the responses from the 54 
respondents (both vocational educators and superintendents for 100 
percent of the population) were combined, 25 (46.30 percent) perceived 
the opportunities available for vocational agriculture students/FFA 
members to develop social skills to be "above average," 20 (37.04 
percent) perceived the opportunities to be "outstanding," and nine 
(16.67 percent) perceived the opportunities to be "average." The mean 
of means (X=4.21) indicated that the respondents perceived 
the opportunities available for vocational agriculture students/FFA 
members to develop their social skills to be "above average." 
The respondents' perceptions of the extent of social skills 
development in other high school courses, such as English, math, 
history, or science, are reported in Table IX. It should be noted that 
of the respondents (who were vocational educators), 22 (40.74 percent 
of the population) perceived the extent of social skills development in 
other high school courses, such as English, math, history, or science, 
to be "average," nine (16.67 percent of the population) perceived the 
extent of development to be "above average,'.' and three (5.56 percent of 
the population) perceived the extent of development to be "below 
average." For the 34 respondents (who were vocational educators), the 
mean response (x=3.17) suggests that these respondents perceived 
TABLE IX 
RESPONDENTS' PERCEPTIONS OF THE EXTENT OF SOCIAL SKILLS DEVELOPMENT 
IN OTHER HIGH SCHOOL COURSES 
Below Above Out-
Respondents Poor Average Average Average standing 
n % n % n % n % n % n % 
Vocational 
Educators 0 o.oo 3 5.56 22 40.74 9 16.67 0 o.oo 34 62.96 
Superintendents 0 o.oo 1 1.85 15 27.78 4 7.41 0 o.oo 20 37.04 
Total 0 0.00 4 7.41 37 68.52 13 24.07 0 o.oo 54 100.00 
Courses included: English, Math, History, Science, Etc. 
Total 
X s 
3.17 0.57 
3.15 0.48 
----
3.16 0.01 
Denotes 
Above Avg. 
Above Avg. 
Above Avg. 
0\ 
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the extent of social skills development in other high school courses, 
such as English, math, history, or science, to be "average." It also 
should be noted that of the respondents (who were superintendents), 15 
(27.78 percent of the population) perceived the extent of social skills 
development 1n other high school courses, such as English, math, 
history, or science, to be "average," four (7.41 percent of the 
population) perceived the extent of development to be "above average," 
and one (1.85 percent of the population) perceived the extent of 
development to be "below average." For the 20 respondents (who were 
superintendents), the mean response (x=3.15) suggests that these 
respondents perceived the extent of social skills development in other 
high school courses, such as English, math, history, or science, to be 
"average." When the responses from the 54 respondents (both vocational 
educators and superintendents for 100 percent of the population) were 
combined, 37 (68.52 percent) perceived the extent of social skills 
development in other high school courses, such as English, math, 
history, or science, to be "average," 13 (24.07 percent) perceived the 
extent of development to be "above average," and four (7.41 percent) 
perceived the extent of development to be "below average." The mean of 
means (X=3.16) indicated that the respondents perceived the extent of 
social skills development in other high school courses, such as 
English, math, history, or science, to be "average." 
The respondents' perceptions of the opportunities available for 
students to develop their social skills in other high school courses, 
such as English, math, history, or science, are reported in Table X. 
It should be noted that of the respondents (who were vocational 
educators), 21 (38.89 percent of the population) perceived the 
TABLE X 
RESPONDENTS' PERCEPTIONS OF THE OPPORTUNITIES AVAILABLE FOR STUDENTS 
TO DEVELOP THEIR SOCIAL SKILLS IN OTHER HIGH SCHOOL COURSES 
Below Above Out-
Respondents Poor Average Average Average standing Total 
n % n % n % n % n % n % X s 
Vocational 
Educators 0 o.oo 3 5.56 21 38.89 10 18.52 0 o.oo 34 62.96 3.20 0.59 
Superintendents o. o.oo 1 1.85 14 25.93 5 9.26 0 o.oo 20 37.04 3.20 0.52 
----
Total 0 o.oo 4 7.41 35 64.81 15 27.78 0 0.00 54 100.00 3.20 o.oo 
Courses included: English, Math, History, Science, etc. 
Denotes 
Average 
Average 
Average 
(j\ 
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opportunities available for students to develop their social skills in 
other high school courses, such as English, math, history, or science, 
to be "average," ten (18.52 percent of the population) perceived the 
opportunities to be "above average," and three (5.56 percent of the 
population) perceived the opportunities to be "below average." For the 
34 respondents (who were vocational educators), the mean response 
(x=3.20) suggests that these respondents perceived the opportunities 
available for students to develop their social skills in other high 
school courses, such as English, math, history, or science, to be 
"average." It also should be noted that of the respondents (who were 
superintendents), 14 (25.93 percent of the population) perceived the 
opportunities available for students to develop their social skills in 
other high school courses, such as English, math, history, or science, 
to be "average," five (9.26 percent of the population) perceived 
the opportunities to be "above average," and one (1.85 percent of the 
population) perceived the opportunities to be "below average." For the 
20 respondents (who were superintendents), the mean response (x=3.20) 
suggests that these respondents perceived the opportunities available 
for students to develop their social skills in other high school 
courses, such as English, math, history, or science, to be "average." 
When the responses from the 54 respondents (both vocational educators 
and superintendents for 100 percent of the population) were combined, 
35 (64.81 percent) perceived the opportunities available for students 
to develop their social skills in other high school courses, such as 
English, math, history, or science, to be "average," 15 (27.78 percent) 
perceived the opportunities to be "above average," and four (7.41 
percent) perceived the opportunities to be "below average." The mean 
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of means (X=3.20) indicated that the respondents perceived the 
opportunities available for students to develop their social skills 1n 
other high school courses, such as English, math, history, or science, 
to be "average." 
The next question on the instrument was an open-ended 
question dealing with the most important social skill developed by 
vocational agriculture students/FFA members through their participation 
1n chapter activities. 
When asked, "In general, what is the most important social skill 
developed by vocational agriculture (vo-ag) students/FFA members who 
participated in their FFA chapter's activities?", 31 of the 34 
respondents (who were vocational educators) listed the following social 
skills that they perceived to be the most important: 
Ten respondents listed "leadership and/or believing in 
one's abilities (self-confidence);" 
Seven respondents listed "the ability to speak in public 
or communicate with other people;" 
Six respondents listed "teamwork, cooperation, and/or 
the ability to work with others;" 
Four respondents listed "responsibility;" 
Two respondents listed "the ability to meet people;" 
One respondent listed "the ability to set goals and 
to have the initiative to work toward those goals;" 
and 
One respondent listed "compatibility." 
Three respondents (who were vocational educators) that had answered the 
forced-choice questions did not respond to the open-ended question. 
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When asked, 11 In general, what is the most important social skill 
developed by vo-ag students/FFA members who participated 1n their FFA 
chapter's activities?", 19 of the 20 respondents (who were 
superintendents) listed the following social skills that they perceived 
to be the most important: 
Six respondents listed "leadership and/or believing 
in one's ability (self-confidence);" 
Four respondents listed "teamwork and cooperation 
ski 11 s;" 
Four respondents listed "public speaking ability and 
communication skills; 11 
Two respondents listed "responsibility;" 
Two respondents listed "the ability to work;" and 
One respondent listed "continually going to contests 
and shows!" 
One respondent (who was a superintendent) that had answered the forced-
choice questions did not respond to the open-ended question. 
In order to obtain respondents' perceptions of the value of 
specific FFA activities toward the development of vocational 
agriculture students'/FFA members' social skills, a rank-order type of 
question was included in the instrument. Of the 54 usable instruments 
that were returned, only 30 of the 34 respondents who were vocational 
educators and 17 of the 20 respondents who were superintendents 
completed this question in an usable manner (refer to Table XI). 
Respondents were asked to rank 12 specific FFA activities 
according to each activity's value to the development of vocational 
agriculture students'/FFA members' social skills. A 11 111 indicated the 
TABLE XI 
RESPONDENTS' PERCEPTIONS OF THE VALUE OF SPECIFIC FFA ACTIVITIES 
TOWARD THE DEVELOPMENT OF VOCATIONAL AGRICULTURE 
STUDENTS'/FFA MEMBERS' SOCIAL SKILLS 
Superinten- Combined 
Activity 
Vocational 
Educators {n=30) 
Weighted 
dents {n=l7) n=47* :----'-'-----~ Weighted Weighted 
Mean {x) Rank Mean {x) Rank Mean (X) Rank 
Public speaking 
contests 4.00 1 2.94 1 3.47 1 
Parliamentary 
procedure contests 6.06 6 6.47 6 6.26 5 
Leadership training 
conferences 4.20 2 3.64 2 3.92 2 
Livestock shows 
and fairs 5.56 4 7.29 9 6.43 6 
Judging contests 
and field days 6.56 7 7.70 10 7.13 10 
Co~m~unity serv1ce 
projects 6. 73 8 6.64 7 6.69 7 
Safety awareness 
programs 10.10 12 10.58 12 10.34 12 
Supervised agri-
cultural experience 
programs 7.36 10 6.05 5 6. 71 8 
Chapter FFA 
meetings 5.36 3 5.23 3 5.30 3 
State FFA 
convention 6.80 9 7.23 8 7.01 9 
National FFA 
convention 8.33 11 8.76 11 8.54 11 
Leadership camps 5.93 5 5.52 4 5.73 4 
*Only 30 of the 34 vocational educators and 17 of the 20 
superintendents (who responded to the survey) completed this 
question in an acceptable manner. 
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most beneficial activity for social skills development, while "12" 
indicated the least beneficial activity for social skills development. 
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The respondents (who were vocational educators) ranked the 
activities in the following order (based on weighted means): 
(1) public speaking contests (x=4.00); (2) leadership training 
conferences (x=4.20); (3) chapter FFA meetings (x=5.36); (4) livestock 
shows and fairs (x=5.56); (5) leadership camps (x=5.93); {6) 
parliamentary procedure contests (x=6.06); (7) judging contests and 
field days (x=6.56); (8) community service projects (x=6.73); 
(9) state FFA convention (x=6.80); (10) supervised agricultural 
experience programs, such as livestock, crop or horticulture projects 
and agricultural-related jobs (x=7.76); (11) national FFA convention 
(x=8.33); and (12) safety awareness programs (x=lO.lO). 
The respondents (who were superintendents) ranked the activities 
1n the following order (based on weighted means): (1) public speaking 
contests (x=2.94); (2) leadership training conferences (x=3.64); (3) 
chapter FFA meetings (x=5.23); (4) leadership camps (x=5.52); 
(5) supervised agricultural experience programs, such as livestock, 
crop or horticulture projects and agricultural-related jobs (x=6.05); 
(6) parliamentary procedure contests (x=6.47); (7) community service 
projects (x=6.64); (8) state FFA convention (x=7.23); (9) livestock 
shows and fairs (x=7.29); (10) judging contests and field days 
(x=7.70); (11) national FFA convention (x=8.76); and (12) safety 
awareness programs (x=l0.58). 
The combined responses of the respondents (both the vocational 
educators and the superintendents) ranked the activities in the 
following order (based on weighted means): (1) public speaking 
contests (X=3.47); (2) leadership training conferences (X=3.92); 
(3) chapter FFA meetings (X=S.30); (4) leadership camps (X=S.73); 
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(5) parliamentary procedure contests (X=6.26); (6) livestock shows and 
fairs (X=6.43); (7) community service programs, such as livestock, crop 
or horticulture projects and agricultural-related jobs (X=6.71); 
(9) state FFA convention (X=7.01); (10) judging contests and field days 
(X=7.13); (11) national FFA convention (X=8.54); and (12) safety 
awareness programs (X=l0.34). 
The respondents' perceptions of the importance of the development 
of social skills are reported in Table XII. It should be noted that of 
the 34 respondents (who were vocational educators), 25 (46.30 percent 
of the population) perceived the development of social skills to be 
"very important" and nine (16.67 percent of the population) perceived 
the development of social skills to be "important." For the 
respondents (who were vocational educators), the mean response (x=3.73) 
suggests that these respondents perceived the development of social 
skills to be "very important." It also should be noted that of the 
respondents (who were superintendents), 11 (20.37 percent of the 
population) perceived the development of social skills to be "very 
important" and nine (16.67 percent of the population) perceived the 
development of social skills to be "important." For the respondents 
(who were superintendents), the mean response (x=3.55) suggests that 
these respondents perceived the development of social skills to be 
"very important." When the responses from the 54 respondents (both 
vocational educators and superintendents for 100 percent of the 
population) were combined, 36 (66.67 percent) perceived the development 
of social skills to be "very important" and 18 (33.33 percent) 
TABLE XII 
RESPONDENTS' PERCEPTIONS OF THE IMPORTANCE OF THE 
DEVELOPMENT OF SOCIAL SKILLS 
Un- Less than Very 
important Important Important Important 
Respondents 
n % n % n % n % N % 
Vocational 
Educators 0 0.00 0 o.oo 9 16.67 25 46.30 34 62.96 
Superintendents 0 0.00 0 0.00 9 16.67 11 20.37 20 37.04 
--- - -- - -- - -- - --
Total 0 0.00 0 o.oo 18 33.33 36 66.67 54 100.00 
Total 
X s 
3.73 0.44 
3.55 0.51 
3.64 0.13 
Denotes 
Very Impt. 
Very Impt. 
Very Impt. 
....., 
0 
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perceived the development of social skills to be "important." The mean 
of means (X=3.64) indicated that the respondents per~eived the 
development of social skills to be "very important." 
The next question on the instrument was an open-ended 
question dealing with the respondents' reason for the importance or 
unimportance of developing social skills. By observing a respondent's 
answer to the previous question ("In general, how important do you 
believe the development of social skills are?"), the author determined 
whether the respondent listed a reason as to the importance of social 
skills development or as to the unimportance of social skills 
development. Of the 54 respondents, each selected either "important" 
or "very important;" therefore, all responses to this open-ended 
question were referring to the importance of the development of social 
skills. 
When asked, "For what one reason do you believe the development of 
social skills is important/unimportant?", the respondents (who were 
vocational educators) listed the following reasons for the importance 
of the development of social skills:. 
Eight respondents listed "to help 1n effective colllllunication;" 
Seven respondents listed "to learn to get along with 
others or interact with others to succeed in life;" 
Four respondents listed "to help a person to be more 
productive in the world of work (getting and keeping a 
job);" 
Three respondents listed "to make a person's adult 
life better;" 
Two respondents listed "to be able to compete 1n the 
modern society;" 
One respondent listed "for building character, morals, 
and giving a person something they can use in every-
day life;" 
One respondent listed "not being able to get along 
with people is the biggest cause of job failure;" 
One respondent listed "student should be well-
rounded in all area;" 
One respondent listed "develops and improves self-
confidence and self-esteem;" 
One respondent listed "these people are the leaders 
of tomorrow; a lot of these skills are not being 
taught at home." 
Five respondents (who were vocational educators) that had answered the 
forced-choice questions did not respond to the open-ended question. 
72 
When asked, "For what one reason do you believe the development of 
social skills is important/unimportant?", the respondents (who were 
superintendents) listed the following reasons for the importance of the 
development of social skills: 
Six respondents listed "to be able to interact with 
people in an acceptable manner in order to be success-
ful in life;" 
Three respondents listed "to be able to function 
in and become a useful part of society;" 
Two respondents listed '~etermines to a large extent 
the success or failure of individuals within their 
chosen professions and can be more important than 
knowledge in one's field;" 
One respondent listed "development of the leaders of 
tomorrow;" 
One respondent listed "to work with other people;" 
One respondent listed "promotes self-expression in 
all areas;" 
One respondent listed "will help students after his 
years in high school • • • important in every phase 
of life;" and 
One respondent listed "makes a good citizen." 
Four respondents (who were superintendents) that had answered the 
forced-choice questions did not respond to the open-ended question. 
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The respondents' perceptions of the incorporation of the teaching 
of social skills in the classroom are reported in Table XIII. It 
should be noted that of the 34 respondents (who were vocational 
educators), 25 (46.30 percent of the population) "strongly favored" the 
incorporation of the teaching of social skills in the classroom, seven 
(12.96 percent of the population) "tended to favor" the incorporation 
of the teaching of social skills in the classroom, and two (3.70 
percent of the population) were "uncertain" concerning the 
incorporation of the teaching of social skills in the classroom. For 
the respondents (who were vocational educators), the mean response 
(x=4.67) indicated that these respondents "strongly favored" the 
incorporation of the teaching of social skills in the classroom. It 
also should be noted that of the respondents (who were 
superintendents), 12 (22.22 percent of the population) "tended to 
favor" the incorporation of the teaching of social skills in the 
Strongly 
Respondents Oppose 
n ---r 
Vocational 
Educators 0 0.00 
Super-
intendents 0 o.oo 
Total 0 o.oo 
TABLE XIII 
RESPONDENTS' PERCEPTIONS OF THE INCORPORATION OF 
TEACHING SOCIAL SKILLS IN THE CLASSROOM 
Tend to Un- Tend to Strongly Total 
Oppose cetain Favor Favor 
n % n % n % n % N % X s 
0 o.oo 2 3.70 7 12.96 25 46.30 34 62.96 4.67 0.58 
0 0.00 1 1.85 12 22.22 7 12.96 20 37.04 4.30 0.57 
---
0 0.00 3 5.56 19 35.19 32 59.26 54 100.00 4.53 0.26 
Denotes 
Strongly Favor 
Tend to Favor 
Strongly Favor 
'-.1 
~ 
75· 
classroom, seven (12.96 percent of the population) "strongly favored" 
the incorporation of the teaching of social skills in the classroom, 
and one (1.85 percent of the population) was "uncertain" concerning the 
incorporation of the teaching of social skills in the classroom. For 
the respondents (who were superintendents), the mean response (x=4.30) 
indicated that these respondents "tended to favor" the incorporation of 
the teaching of social skills in the classroom. When the responses 
from the 54 respondents (both vocational educators and superintendents 
for 100 percent of the population) were combined, 32 (59.26 percent) 
"strongly favored" the incorporation of the teaching of social skills 
1n the classroom, 19 (35.19 percent) "tended to favor" the 
incorporation of the teaching of social skills in the classroom, and 
three (5.56 percent) were "uncertain" concerning the incorporation of 
the teaching of social skills in the classroom. The mean of means 
(X=4.53) indicated that the respondents "strongly favored" the 
incorporation of the teaching of social skills in the classroom. 
In a forced-choice question, respondents (who were vocational 
educators) were asked to select the range 1n years that described their 
number of years of teaching experience in the secondary schools. Of 
the 34 respondents, 20 (37.74 percent of the population) had more than 
15 years of exper1ence, six (11.32 percent of the population) had 11 to 
15 years of experience, four (7.55 percent of the population) had zero 
to five years of experience, and three (5.66 percent of the population) 
had six to ten years of exper1ence. One respondent chose not to 
complete this question. 
In a forced-choice question, respondents (who were 
superintendents) were asked to select the range in years that described 
TABLE XIV 
RESPONDENTS' NUMBER OF YEARS OF EXPERIENCE AS 
VOCATIONAL EDUCATORS OR ADMINISTRATORS 
Number of Years 
More 
0 - 5 6 - 10 11 - 15 than 15 
n % n % n % n % 
Vocational Educators 4 7.55 3 5.66 6 11.32 20 37.74 
Superintendents 1 1.89 2 3.77 7 13.21 10 18.87 
- -- - -
Total 5 9.43 5 9.43 13 24.53 30 56.60 
Total 
N % 
33 62.26 
20 37.74 
53 100.00 
--..1 
0'\ 
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their number of years of experience as an administrator. Of the 20 
respondents, ten (18.87 percent of the population) had more than 15 
years of experience, seven (13.21 percent of the population) had 11 to 
15 years of exper~ence, two (3.77 percent of the population) had six to 
ten years of experience, and one (1.89 percent of the population) had 
zero to five years of experience. 
When the responses from these similar questions were combined, 30 
(56.60 percent) had more than 15 years of experience in their 
respective fields of secondary education or administration, 13 (24.53 
percent) had 11 to 15 years of experience in their respective field, 
five (9.43 percent) had six to ten years of experience in their 
respective field, and five (9.43 percent) had zero to five years of 
experience in their respective field. 
A final open-ended question asked each respondent to list his/her 
major area of study for his/her bachelor's degree. Of the 34 
respondents (who were vocational educators), 33 responded to this 
question and provided the following major areas as their fields of 
study for a bachelor's degree: 
Fifteen respondents listed vocational home economics; 
Five respondents listed agricultural education; 
Five respondents listed industrial arts/technology 
education; 
Four respondents listed trade and industrial education; 
Two respondents listed business education; 
One respondent listed English and language arts; and 
One respondent listed marketing. 
Of the 20 respondents (who were superintendents), 19 responded to 
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this question and provided the following major areas as their fields of 
study for a bachelor's degree: 
Three respondents listed physical education/social studies; 
Two respondents listed physical education; 
Two respondents listed mathematics; and 
Two respondents listed elementary education. 
For each of the following fields of study, one respondent listed 
the field of study as his/her major area of study toward a bachelor's 
degree: business/social studies; chemistry; industrial arts/speech; 
math/chemistry; math/social studies; social studies; photography/ 
accounting; English; English/social studies; and history. 
CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary 
As a national organization of students enrolled in vocational 
agriculture/agribusiness, the Future Farmers of America (FFA) offers 
students instruction in personal leadership growth and development as 
well as opportunities to become productive citizens in a democratic 
society. This serves to prepare students for employment and the 
challenges of the 21st Century--to become the leaders of tomorrow. 
Persons who are most closely associated with the organization 
(i.e., vocational agriculture teachers, FFA members, FFA Alumni, 
teacher educators and state superv1sory staff) would probably recognize 
and emphasize the extent of social skills development by vocational 
agriculture students/FFA members. Previous research reports 
(Braker, 1973; Brannon, 1988; McGhee, 1974) provide additional evidence 
of social skills development by these students. Others, not directly 
associated with the vocational agriculture/FFA program undoubtedly have 
developed opinions regarding the extent of social skills development by 
vocational agriculture students/FFA members; however, no evidence was 
discovered which would substantiate their perceptions. 
The purpose of this chapter 1s to present concise summaries of the 
following topics: Rationale for the Study, Purpose of the Study, 
Objectives of the Study, Design of the Study, and the Major Findings of 
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the Research. Also, through a detailed inspection of these topics, 
conclusions and recommendations are presented as based on the anlaysis 
of the data. 
Rationale for the Study 
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Considering the nature of this research, and more especially the 
constraints relative to time and monies available to conduct this 
research, the investigator deemed it to be most appropriate (under the 
circumstances) to be methodical and selective in the design and 
implementation of this research. The investigator purposefully 
selected certain individuals to be included in this research to cause 
this research effort to be more manageable. Even so, the investigator 
believes the findings of this research should prove to be beneficial 1n 
that additional evidence was obtained regarding the extent of social 
skills development achieved by vocational agriculture students/FFA 
members. 
Purpose of the Study 
The purpose of this research effort was to determine the extent of 
social skills development achieved by vocational agriculture 
students/FFA members as perceived by selected vocational educators and 
public school superintendents. 
Objectives of the Study 
To accomplish the purpose of the study, the following objectives 
were established. 
1. To identify and purposefully select the vocational educators 
and public school superintendents to be included in this study. 
2. To determine the extent of social skills development achieved 
by vocational agriculture students/FFA members in the areas of 
leadership, etiquette, citizenship, community service, and cooperation 
as perceived by the selected vocational educators and public school 
superintendents. 
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3. To obtain the general perceptions of the selected vocational 
educators and public school superintendents regarding (a) the extent 
vocational agriculture students/FFA members develop their social skills 
competencies; (b) the extent of opportunities available for those 
students to develop their social skills; (c) the extent those students 
develop their social skills competencies through their involvement 1n 
other high school courses (i.e., English, math, history, science, 
etc.); (d) the extent of opportunities available for those students (in 
general) to develop their social skills in those other high school 
courses; (e) the most important social skill developed by vocational 
agriculture students/FFA members; (f) the importance of the development 
of social skills; (g) the one reason the development of social skills 
1s important or unimportant; and (h) the incorporating of teaching 
social skills in the classroom. 
4. To determine, by rank order, the FFA activities perceived by 
the selected vocational educators and public school superintendents to 
be the most beneficial in the development of vocational agriculture 
students'/FFA members' social skills. 
5. To determine specific demographic information relative to the 
selected vocational educators and public school superintendents. 
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Design of the Study 
The study surveyed, through utilization of a mailed questionnaire, 
85 selected vocational educators and public school superintendents 
concerning their perceptions of the extent of social skills development 
achieved by vocational agriculture students/FFA members. Included 1n 
the population were 59 vocational educators and 26 public school 
superintendents. These respondents represented the 26 public schools 
in Oklahoma that had an FFA chapter recognized as either a national 
gold-, silver-, or bronze-rated chapter in 1987-88. 
Once the investigator selected the mailed questionnaire as a data 
gathering mode, the instrument was developed to include questions 
pertaining to the extent of social skills development in the areas of 
leadership, etiquette, citizenship, community service, and cooperation. 
In addition, questions were designed to obtain the respondents' 
perceptions of: (1) the extent of social skills development by 
vocational agriculture students/FFA members who participated 1n their 
chapter's activities; (2) the opportunities available for vocational 
agriculture students/FFA members to develop their social skills; (3) 
the extent of social skills development in other high school courses 
(i.e., English, math, history, science, etc.); (4) the opportunities 
available for social skills development in other high school courses 
(i.e., English, math, history, science, etc.); (5) the importance of 
social skills development; and (6) the incorporation of the teaching of 
social skills in the classroom. 
The final draft of the questionnaire was reviewed by members of 
the vocational agriculture state supervisory staff and by the students 
in the Agricultural Education 5980 class (Spring, 1989). After 
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revisions were made, the final instrument was designed to requ1re about 
ten minutes (or less) of the respondent's time. The initial and 
follow-up mailings (at two-week intervals) were conducted 1n April and 
May, 1989. 
Of the 85 selected vocational educators and public school 
superintendents included in the population, 54 (63.53 percent) returned 
the mailed questionnaires. The respondents included 34 vocational 
educators (40.00 percent of the population) and 20 superintendents 
(23.53 percent of the population). 
The information obtained from the instrument was analyzed based on 
a five-point "Likert-type" scale assigned to the questions in the areas 
of leadership, etiquette, citizenship, community service, and 
cooperation. The response categories in each of these areas were 
assigned the following numerical values: poor=l; below average=2; 
average=3; above average=4; and outstanding=S. Real limits were set at 
1.00 to 1.49 for poor; 1.50 to 2.49 for below average; 2.50 to 3.49 for 
average; 3.50 to 4.49 for above average; and 4.50 to 5.00 for 
outstanding. These same numerical values and real limits were used to 
analyze the data from questions concerning the overall extent of social 
skills development by vocational agriculture students/FFA members, the 
opportunities available for such students to develop social skills, the 
extent of social skills development in other high school courses (i.e., 
English, math, history, science, etc.), and the opportunities available 
to develop social skills in these other high school courses. 
Descriptive statistics, including frequency distributions (numbers 
and percentages), means, and standard deviations, were used to analyze 
the data obtained from the returned instruments. 
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The information obtained from the instrument was analyzed based on 
a four-point "Likert-type" scale assigned to the question concerning 
the respondents' perceptions of the importance of social skill 
development. The response categories were assigned the following 
numerical values: unimportant=l; less than important=2; important=3; 
and very important=4. Real limits were set at 1.0 to 1.49 for 
unimportant; 1.50 to 2.49 for less than important; 2.50 to 3.49 for 
important; and 3.50 to 4.00 for very important. 
The information obtained from the instrument was analyzed based on 
a five-point "Likert-type" scale assigned to the question concerning 
the incorporation of the teaching of social skills in the classroom. 
The questionnaire contained a scale of categories to specify 
favoritism/opposition to the incorporation of the teaching of social 
skills in the classroom. The response categories were assigned the 
following numerical values: strongly oppose=l; tend to oppose=2; 
uncertain=3; tend to favor=4; and strongly favor=5. Real limits were 
set at 1.0 to 1.49 for strongly oppose; 1.50 to 2.49 for tend to 
oppose; 2.50 to 3.49 for uncertain; 3.50 to 4.49 for tend to favor; and 
4.50 to 5.00 for strongly favor. 
In the rank-order type of question dealing with the value of 12 
specific FFA activities toward the development of social skills, a 
weighted mean was calculated for each item (FFA activity) based on the 
ranking given to the item by each respondent. 
Responses to the demographic question concerning the vocational 
educators' and public school superintendents' length of service 
were analyzed by determining the frequency and percentages within each 
category. Responses to the demographic question concerning the 
respondents major area of study for a bachelor's degree were also 
analyzed by determining frequencies. 
Major Findings of the Study 
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In reviewing the findings of this study, the majority of the 
respondents (30 or 56.60 percent), both vocational educators and public 
school superintendents, have had more than 15 years of experience in 
their field of vocational education or administration. Thirteen (24.53 
percent) of the respondents have had between 11 and 15 years of 
experience in vocational education or administration. There were five 
respondents who have had zero to five years of experience and five 
respondents who have had six to ten years of experience in vocational 
education or administration (9.43 percent 1n each category). One 
respondent did not complete the years of experience question. 
Regarding the final open-ended question, the respondents were 
asked to list their major area of study for their bachelor's degree. 
For the respondents who were vocational educators, the most frequently 
listed field of study was "vocational home economics." The vocational 
educators' next most frequently listed fields of study were 
"agricultural education" and "industrial arts/technology education" 
(both responses were listed in the same frequency). For the 
respondents who were superintendents, the most frequently listed field 
of study was "physical education/social studies." Three fields of 
study received the same number of responses as the superintendents' 
major area of study for a bachelor's degree; the next most frequently 
listed fields of study were: "physical education," "mathematics," and 
"elementary education." 
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When the mean responses of the 54 vocational educators and 
superintendents were combined, the mean of means revealed that the 
extent of social skills development achieved by vocational agriculture 
students/FFA members was perceived to be "above average" for all 
categories within the areas of leadership, etiquette, citizenship, 
community service, and cooperation (refer to Table XV). Within the 
area of Leadership, the categories included: leadership skills 
(X=4.19); a sense of pride (X=4.14); self-initiative (X=3.96); the 
ability to set priorities (X=3.84); the ability to manage their use of 
time (X=3.61); the ability to act as spokespersons (X=3.90); and the 
ability to live up to the expectations of others (x=3.75). Within the 
area of Etiquette, the categories included: tactfulness (x=3.64); 
portsmanship (X=3.95); self-discipline Xx=3.94); respect for the rights 
of others (X=3.75); sense of integrity (X=3.84); responsibility 
(X=4.12); dependability (X=4.06); and punctuality (X=3.7). Within the 
area of Citizenship, the categories included: respect for national 
symbols (X=4.29); appreciation for a democratic society (X=3.95); sense 
of civic responsibility (X=4.10); behavior in accordance with law and 
order (X=3.83); and interest in politics and the political process 
(X=3.62). Within the area of Community Service, the categories 
included: pride in community and surroundings (X=4.19); appreciation 
of a progressive community (X=3.95); concern for the welfare of the 
people in the community (X=3.93); sense of responsibility to keep the 
community clean (X=3.94); and, enthusiasm fo.r community events 
(X=3.87). Within the area of Cooperation, the categories included: 
ability to work with others (X=4.19); patience (X=3.76); good 
attendance practices (X=3.89); ability to provide work instructions to 
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TABLE XV 
SUMMARY OF RESPONDENTS' PERCEPTIONS OF THE EXTENT OF 
SOCIAL SKILLS DEVELOPMENT ACHIEVED BY VOCATIONAL 
AGRICULTURE STUDENTS/FFA MEMBERS WITHIN THE 
AREAS OF LEADERSHIP, ETIQUETTE, CITIZENSHIP, 
COMMUNITY SERVICE, AND COOPERATION 
Social Skills Areas 
Leadership 
·1. Leadership skills 
2. Sense of pride 
3. Self-initiative 
4. Ability to set priorities 
5. Ability to manage use of time 
6. Ability to act as spokespersons 
7. Ability to live up to the 
expectations of others 
Etiquette 
1. Tactfulness 
2. Sportsmanship 
3. Self-discipline 
4. Respect for rights of others 
5. Sense of integrity 
6. Responsibility 
7. Dependability 
8. Punctuality 
Combined Responses (N=54) 
Mean Denotes 
4.19 Above Average 
4.14 Above Average 
3.96 Above Average 
3.84 Above Average 
3.61 Above Average 
3.90 Above Average 
3.75 Above Average 
3.64 Above Average 
3.95 Above Average 
3.94 Above Average 
3.75 Above Average 
3.84 Above Average 
4.12 Above Average 
4.06 Above Average 
3. 77 Above Average 
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TABLE XV (Continued) 
Social Skills Areas 
Citizenship 
1. Respect for national symbols 
2. Appreciation for democratic 
society 
3. Sense of c1v1c responsibility 
4. Behavior in accordance with 
law and order 
5. Interest in politics and the 
political process 
Commn i ty Service 
1. Pride in community and 
surroundings 
2. Appreciation of a progressive 
community 
3. Concern for the welfare of the 
people 1n the community 
4. Sense of responsibility to keep 
community clean 
5. Enthusiasm for community events 
Cooperation 
1. Ability to work with others 
2. Patience 
3. Good attendance practices 
4. Ability to provide work 
instructions to others 
5. Ability to take work 
instructions from others 
6. Respect for the rights of others 
Combined Responses (N=54) 
Mean Denotes 
4.29 Above Average 
3.95 Above Average 
4.10 Above Average 
3.83 Above Average 
3.62 Above Average 
4.19 Above Average 
3.95 Above Average 
3.93 Above Average 
3.94 Above Average 
3.97 Above Average 
4.19 Above Average 
3.76 Above Average 
3.89 Above Average 
3. 77 Above Average 
3.98 Above Average 
3.88 Above A.verage 
others (X=3.77); ability to take work instructions from others 
(x=3.98); and, respect for the rights of others (X=3.88). 
89 
The combined mean responses of the 54 respondents (X=3.96) suggest 
that their perceptions pertaining to the extent of social skills 
development achieved by vocational agriculture students/FFA members 
through their involvement in vocational agriculture/FFA was "above 
average" (refer to Table XVI). The 54 respondents also perceived the 
opportunities available for vocational agriculture students/FFA members 
to develop their social skills to be "above average11 as suggested by 
the mean of means (X=4.21). 
The combined mean responses of the 54 respondents (X=3.16) suggest 
that they perceived the extent of social skills development through 
involvement in other high school courses, such as English, math, 
history, or science, was 11average" (refer to Table XVI). The 54 
respondents also perceived the opportunities available for students to 
develop their social skills through other high school classes, such as 
English, math, history, or science, to be 11average" as suggested by the 
mean of means (X=3.20). 
As indicated by the mean of means (X=3.64), the development of 
social skills was perceived to be "very important 11 by the 54 
respondents (refer to Table XVI). The mean of means (X=4.53) indicated 
that the 54 respondents 11 strongly favored 11 the incorporation of the 
teaching of social skills in the classroom. 
The respondents were asked to rank 12 specific FFA activities from 
11 111 to 1112", with 11 111 being the most valuable activity and 11 12" 
indicating the least valuable activity, for the development of 
vocational agriculture students'/FFA members' social skills (refer to 
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TABLE XVI 
SUMMARY OF RESPONDENTS' PERCEPTIONS OF THE 
EXTENT OF SOCIAL SKILLS DEVELOPMENT 
Social Ski 11 s 
Development • 
••• of vocational agriculture 
students/FFA members through 
involvement in vocational 
agriculture 
••• opportunities made available 
for vocational agriculture 
students/FFA members 
••• provided by other high school 
courses (i.e., English, math, 
history, science, etc) 
• • • opportunities made. available 
for students in other high school 
courses (i.e., English, math, 
history, science, etc.) 
• • • concerning the importance of 
social skills development 
• • • as related to the incorporation 
of teaching social skills in the 
classroom 
Combined Responses (N=54) 
Mean Denotes 
3.96 Above Average 
4.21 Above Average 
3.16 Average 
3.20 Average 
3.64 Very Important 
4.53 Strongly Favor 
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Table XVII). The following ranking was determined by the weighted mean 
of the responses: (1) public speaking contest (X=3.47); (2) leadership 
training conferences (X=3.92); (3) chapter FFA meetings (X=5.30); 
(4) leadership camps (X=5.73); (5) parliamentary procedure contests 
(X=6.26); (6) livestock shows and fairs (X=6.43); (7) community service 
projects (X=6.69); (8) supervised agricultural experience programs, 
such as livestock, crop, or horticulture projects and agricultural-
related jobs (X=6.71); (9) state FFA convention (X=7.01); (10) judging 
contests and field days {X=7.17); (11) national FFA convention 
(X=8.54); and (12) safety awareness program (X=l0.34). Thirty 
vocational educators and 17 superintendents completed this question 1n 
an acceptable manner. 
The remainder of the instrument contained open-ended questions. 
When asked, "In general, what is the most important social skill 
developed by vo-ag students/FFA members who participated in their FFA 
chapter's activities?", the most frequently listed response by 
respondents (who were vocational educators), was "leadership and/or 
believing in one's abilities (self-confidence)." The next most 
frequently listed response by respondents (who were vocational 
educators), was "the ability to speak in public or communicate with 
other people." 
When asked, "In general, what is the most important social skill 
developed by vo-ag students/FFA members who participated 1n their FFA 
chapter's activities?", the most frequently.listed response by 
respondents (who were superintendents), was "leadership and/or 
believing in one's abilities {self-confidence)." The next most 
frequently listed responses by respondents (who were superintendents) 
TABLE XVII 
SUMMARY OF THE RANK ORDER OF RESPONDENTS' PERCEPTIONS OF 
THE VALUE OF SPECIFIC FFA ACTIVITIES TOWARD THE 
DEVELOPMENT OF VOCATIONAL AGRICULTURE 
STUDENTS'/FFA MEMBERS' SOCIAL SKILLS 
Activity Combined Responses (N=47)* 
Weighted Mean (X) Rank 
Public speaking contests 
Leadership training conferences 
Chapter FFA meetings 
Leadership camps 
Parliamentary procedure contests 
Livestock shows and fairs 
Community service projects 
Supervised agricultural experience 
programs 
State FFA convention 
Judging contests and field days 
National FFA convention 
Safety awareness progam 
3.47 
3.92 
5.30 
5.73 
6.26 
6.43 
6.69 
6. 71 
7.01 
7.13 
8.54 
10.34 
*Only 30 of the 34 vocational educators and 17 of the 20 
superintendents (who responded to the survey) completed this 
question in an acceptable manner. 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
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were "teamwork and cooperation skills" and "public speaking ability and 
communications skills" (both responses were listed in the same 
frequency). 
When asked, "For what one reason do you believe the development of 
social skills is important/unimportant?", the most frequently listed 
response by respondents (who were vocational educators), was "to help 
1n effective communication." The next most frequently listed response 
by respondents (who were vocational educators), was "to learn to get 
along with others or interact with others to succeed 1n life." 
When asked, "For what one reason do you believe the development of 
social skills is important/unimportant?", the most frequently listed 
response by respondents (who were superintendents), was "to learn to 
get along with others or interact with others to succeed in life." The 
next most frequently listed response by respondents (who were 
superintendents), was "to be able to function in and become a useful 
part of society." 
Conclusions 
Based on the findings of this study, the researcher concluded the 
following: 
1. Social skills development, in the areas of leadership, 
etiquette, citizenship, community service, and cooperation, apparently 
is enhanced for those who become vocational agriculture students/FFA 
members. 
2. There are more opportunities available for students who are 
enrolled in vocational agriculture/FFA to develop their social skills 
than there are for those who are not. 
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3. Students enrolled in other high school courses (i.e., English, 
math, history, science, etc.) seem to have somewhat of an opportunity 
to develop their social skills; however, this development is only to 
an average extent. 
4. The most important social skill developed by vocational 
agriculture students/FFA members (based on the perception of both the 
public school superintendent and the vocational educator) 1s 
"leadership and/or believing in one's abilities (self-confidence)." 
5. In general, the development of social skills is very important 
because it is essential for students "to learn to get along with others 
or interact with others to succeed in life." 
6. The incorporation of the teaching of social skills in the 
classroom is strongly supported. 
7. The public speaking contest 1s the most beneficial FFA 
activity contributing to the development of social skills among 
vocational agriculture students/FFA members. 
RecoiiiDendations 
Based on the findings and conclusions of this study, the 
researcher presents the following recommendations: 
1. The vocational agriculture instructor/FFA adviser should 
continue to help vocational agriculture students/FFA members develop 
their social skills in the areas of leadership, etiquette, citizenship, 
community service, and cooperation, particularly since the respondents 
merely rated their achievement as above average. 
2. Vocational agriculture students/FFA members should take 
advantage of opportunities to increase their involvement in FFA chapter 
activities in order to further develop their social skills. 
3. Vocational agriculture instructors/FFA advisers should 
continue to make opportunities available for activities in which 
vocational agriculture students/FFA members can develop social skills 
competencies. 
4. Vocational agriculture instructors/FFA advisers should 
encourage their vocational agriculture students/FFA members to 
participate in activities that develop leadership and self-confidence 
because these social skills were identified as being important. 
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5. Vocational agriculture/FFA programs should continue to include 
public speaking as an activity because of its value toward the 
development of social skills. 
Recommendations for Additional Research 
The following recommendations are made in regard to additional 
research. The recommendations are judgments based on having conducted 
the study and on the examination of the findings of the study. 
1. A more comprehensive study involving vocational educators and 
public school superintendents from across the State of Oklahoma should 
be conducted and the results compared with the findings of this study. 
2. Similar research should be conducted concerning the vocational 
student organizations associated with other vocational education areas 
t~ determine the extent of social skills development by students 1n 
these vocational programs. 
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APPENDIX A 
QUESTIONNAIRE - VOCATIONAL EDUCATORS 
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Social skills are those skills which enhance a person's abiliry to live and work together in 
communities or organized groups in a miJflner acceptable to sociery. This questionnaire is designed 
ro measure YOUR PERCEnJQN of the extent of development of social skills competencies 
achieved by students who were enrolled in vocational agriculture and participated in their FFA 
chapter's activities. Please check the Qll£ most appropriate response according to f.Q1lE. 
perception. 
A. LEADERSHIP 
In general. to what extcm do vo-ag studems/FFA members develop: 
1. thetr leadership skills'! 
2. a sense oi pnde' 
3. self·inil.iative? 
4. the ability to set priorities? 
5. the ability to manage their use of time? 
6. an ability to act as spokespersons? 
7. the ability to live up to the expectations of others? 
8. Other. please list-----------
B. ETIQUETTE 
In general. to what extem do vo-ag swdcnLS/FFA members develop: 
I . tactfulness? 
2. sponsmanship? 
3. self -discipline? 
4. a respect for the rights of others? 
5. a sense of integrity? 
6. responsibility? 
7. dependability? 
8. punctuality? 
9. Other, please list 
C. CITIZENSHIP 
In general, 10 what extent do vo-ag studcnLS/FFA members develop: 
!. respect fOI" national symbols? (IUCh u U.S. DIIC) 
2. an appreciation fa a dcmocrntic society? 
3. a sense of civic responsibility? 
4. behavior in acccrdancc with law and order? 
5. an interest in politics and the political process? 
6. Other, please list ___________ _ 
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D. COMMUNITY SERVICE 
In gc:nc:ral, to what extent do vo-ag swdenlS/FFA members develop: 
I. pride in their rommunity and its sUJToundings' 
2. an appre(;iation of a progressive community? 
3. a roncem for Lhe welfare of the people in lhc community? 
4. a sense of responsibility to keep the communny clean? 
5. enthusiasm for rommunity events? 
6. Other, please list ___________ _ 
E. COOPERATION 
In general. to what extent do vo-ag studenlS/FFA members develop: 
I. the ability to work with others? 
2. patience? 
3. good auendance pr.JCticcs? 
4. the ability to provide work inslructions to others? 
5. the abilily 10 lake worl:: inslruclions from others? 
6. respect for the rights of others? 
7. Other, please list ___________ _ 
F. GENERAL PERCEPTIONS 
Eluent of Development: 
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I. In gene1111, 10 what extent do vo-ag studentsiFF A members develop !heir social skills competencies through 
!heir involvement in vocational agriculture and the FFA? Their extent of development as you perceive it is: 
(I) POOR 
(2) BFLOW AVERAGE 
(3) AVERAGE 
(4) ABOVE AVERAGE 
(5) OlJI'STANDING 
2. Do you believe lhe opponunities available for vo-ag students/FFA members 10 develop their social skills are: 
(I) POOR? 
(2) BFLOW AVERAGE? 
(3) AVERAGE? 
(4) ABOVE AVERAGE? 
(5) OlJI'STANDING? 
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3. llllenera.l, 10 what extent do students develop their social skills competencies through their involvement in 
OCher high school courses (i.e .• English. math. history, science, etc.)? Their extent of development as you 
percci ve it is: 
(I) POOR 
(2) BELOW AVERAGE 
(3) AVERAGE 
(4) ABOVE AVERAGE 
(5) OlJrSTANDING 
4. Do you believe the opponunities available for students 10 develop their social skills through other high school 
courses (i.e. English. math, history, science. etc) arc: 
(I) POOR? 
(2) BELOW AVERAGE? 
(3) AVERAGE? 
(4) ABOVE AVERAGE? 
(5) OlJI'ST ANDING? 
5. In general, what is the most imponant social skill developed by vo-ag students/FFA members who participated 
in their FFA chapter's acuvities? 
6. Excluding the classroom as an imponant place for developing social skills, please rank the following FFA 
activities according 10 their value to the development of vo-ag swdems'/FF A members' social skills. (I =most 
benefiCial activity for social skills development through 12=lcast beneficial activiry for social skills 
developmcnL) 
a. Public speaking contests 
b. Parliamentary procedure contests 
c. Leadership aaining conferences 
d LivestoCk shows and fairs 
e. Judging eoniCSts and field days 
f. Community service programs 
g. Safety awareness programs 
h. Supervised agricultural experience programs (i.e. livCSIOCk, crop or horticulture projects. 
agriculwral-relaiCd jobs, etc.) 
i. Olaptcr FF A meetings 
j. SlaiC FFA Convention 
it. National FFA Convention 
I. l...cadership camps 
7. Ill general, how irnponant do you believe the development of social skills are: 
(1) UNIMPORTANT 
(2) LESS TIIAN IMPORT ANT 
(3) IMPORTANT 
(4) VERY IMPORTANT 
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8. For what one reason do you believe lhe developmem of social skills is imponanl/unimponant? 
9. In general, do you favor incorporating lhe teaching of social skills in lhe classroom? 
(I) S1RONGL Y OPPOSE 
(2) TEND TO OPPOSE 
(3) UNCERTAIN 
(4) TENDTOFAVOR 
(5) S1RONGL Y FAVOR 
10. How many years have you taught in secondary schools? 
(I) 0- 5 years 
(2) 6- 10 years 
(3) II - 15 years 
( 4) More !han 15 years . 
I I. Please write your major area of study for your bachelor's degree (i.e. agncultural education, home economics. 
etc.) 
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Social slcills are those skills which enhance a person's ability to live and work together in 
communities or organized groups in a manner acceptable to society. This questionnaire is designed 
to measure YOUR PERCEmON of the atent of development of social skills competencies 
achieved by students who were enrolled in vocarionaJ agriculrure and participated in their FFA 
chapter's activities. Please check the Ql:j£ most appropriate response according to f.QllJ1. 
perception. 
A. LEADERSHIP 
In general, to what extent do vo-ag studcnts/FFA members develop: 
I. their leadership skills0 
2. a sense of pride? 
3. self-initiative? 
4. the ability 10 set priorities? 
5. the ability 10 manage their use of lime' 
6. an ability 10 act as spokespersons? 
7. the ability to live up to the expectations of others? 
8. Other, please list-----------
B. ETIQUETTE 
In general, 10 what extent do vo-ag swdcnt.siFFA members develop: 
I. lactfulncss? 
2. sponsmanship? 
3. self-discipline? 
4. a respect for the rights of others? 
5. a sense of integrity? 
6. responsibility? 
7. dependability? 
8. p1111ctuality? 
9. Other, please list 
C. CITIZENSHIP 
In general, 10 what extent do vo-ag swdent.siFF A members develop: 
I. respect for national symbols? (JUCh u U.S. Dag) 
2. an appreciation fer a dernoaatic society? 
3. a sense of civic responsibility? 
4 . behavior in accadance wid! law and order? 
5. an interest in politics and the political process? 
6. Other, please list------------
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D. COMMUNITY SERVICE 
In general. 10 what exLent do vo-ag swdeni.S/FFA members develop: 
I. pride in lheir community and its surroundings? 
2. an appreciation of a progressive community? 
3. a concern for lhe welfare of the people in the community? 
4. a sense of responsibility 10 keep lhe community clean? 
5. enthustaSm for communny events? 
6. Other, please list------------
E. COOPERATION 
In general, 10 what extent do vo-ag swdeni.S/FFA members develop: 
I. the ability to work will! olhers? 
2. patience? 
3. good aaendance practices? 
4. lhe ability to provide work inslnlctions to others? 
5. lhe ability to take work insuuctions from others? 
6. respect for lhe rights of others? 
7. Olher, please list ___________ _ 
F. GENERAL PERCEPTIONS 
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I. In general, to what extent do vo-ag studenLS/FF A members develop lheir social skills competencies lhrough 
lheir involvement in vocational agriculture and lhe FFA? Their extent of development as you perceive it is: 
(I) POOR 
(2) BFLOW AVERAGE 
(3) AVERAGE 
(4) ABOVE AVERAGE 
(5) OliTSTANDING 
2. Do you believe lhe opponunities available for vo-ag swdeni.S/FF A members to develop lheir social skills are: 
(I) POOR? 
(2) BFLOW AVERAGE? 
(3) AVERAGE? 
(4) ABOVE AVERAGE? 
(5) OliTSTANDING? 
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3. In ,encni,IO what exu:nt do students develop their social skills oompe~e~~cies through their involvement in 
other high ~~ehool courses (i.e., English, math, history, science, eu:.)? Their exu:nt of development as you 
perceive it is: 
(I) POOR 
(2) BELOW AVERAGE 
(3) AVERAGE 
(4) ABOVE AVERAGE 
(5) OlJfST ANDING 
4. Do you believe the opponunitics available for students to develop their social skills through other high school 
courses (i.e. English, math, history, science, etc) are: 
(I) POOR? 
(2) BELOW A VERAGEry 
(3) AVERAGE? 
(4) ABOVE AVERAGE? 
(5) OliTST ANDING? 
5. In general. what is the most imponant social skill developed by vo-ag swdents/FFA members who participated 
in their FFA chapter's activiticsry 
6. Excluding the classroom as an important place for developing social skills, please rank the following FF A 
activities according 10 their value 10 lhe development of vo-ag swdents'/FFA members' social skills. (l=most 
benefiCial activity for social skills development through I 2=1east beneficial activity for social skills 
developmcnL) 
a. Public speaking conJeSts 
b. Parliamentary procedure ron JeSts 
c. Leadership U'aining conferences 
d Livestock shows and fairs 
e. Judging conJeSts and field days 
f. Community service programs 
g. Safety awareness progr.uns 
h. Supervised agricultural experience programs (i.e.livcstoek, crop or honiculture projects, 
agricultural-relaled jobs, CIC.) 
i. Olaptu FFA meetings 
j. StaJe FF A Convention 
k. National FFA Convention 
I. Leade:ship camps 
7. In general, how important do you believe the development of social skills are: 
(I) UNIMPORTANT 
(2) LESS THAN IMPORT ANT 
(3) IMPORTANT 
(4) VERY IMPORTANT 
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8. For what one reason do you believe lhe development of social skills is imponanl/unimponant? 
9. In general, do you favor incorporating !he leaching of social skills in !he classroom' 
(I) STRONGLY OPPOSE 
(2) TEND TO OPPOSE 
(3) UNCERTAIN 
(4) TEND TO FAVOR 
(5) STRONGLY FAVOR 
I 0. How many year.; have you been an adrninislrator? 
(I) 0- 5 years 
(2) 6 - 10 years 
(3) II • 15 years 
( 4) More lhan 15 years 
II. Please write your maJOr area of study for your bachelor's degree (i.e. agncultural cducauon, horne economics. 
etc.) 
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aJ§[I] 
Oklahoma State University 
DEPARTMENT OF AGRICULTURAL EDUCATION 
DIVISION OF AGRICUL lURE 
April21, 1989 
Dear Supcrimcndcnl 
I STILLWATER. OKLAHOMA 74078 AGRICULTURAL HALL 448 40H24-5 J 29 
We are conducung research dcs1gned 10 determine Lhc extent of social skills dcvclopmcm by vocauonal 
agnculturc studen!S/FFA members as )X!rccJved by vocauonaJ educa10rs and pubhc school supcnnlcndcnts. 
Based on your high school FFA chapter's ru:em recogniuon as an ouiStanding chapter on bolh lhe state and 
national level, you have been selected 10 a'>SiSI in Lh•s research effon. 
By sharing your perceptions, you will also be helping me 10 complete my degree requiremcniS for a 
Masiel of Science degree in Agricultural Education at Ollahoma S&aae Universily. 
The enclosed questionnaire should require approximaaely aen minuaes of your time. Please be assured 
that your responses will rem am confidential and will be included as a pan of lhe total findings of !his 
research. 
Please compleae lhe questionnaire and rewrn it in lhc enclosed postage-paid envelope wjlhjn the week 
1bank you in advance for your cooperation in !his imponant research effort and congrawlations for having a 
nationally-recognized program of agriculwral eduCation in your school. 
SiDcerely. 
J 
r. 
~ 
11111•11110 
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[]]§[[) 
Oklahoma State University 
DEPARTMENT OF AGRICULTURAL EDUCATION 
DIVISION OF AGRICULTURE 
April21, 1989 
D= Vocational Educalor: 
I STILLWATER. OKLAHOMA 74078 AGRICULTURAL HALL 448 405-624-5129 
We are conducting resean:h designed 10 deiCrllline lhe exLent of social skills development by vocational 
agriculture students/FFA members as pcn::eived by vocational ediiCIIIOrs and public school supcrinLendents. 
Based on your high school FFA chapter's recent recognition as an ouiSWlding chapter on bolh lhe Slate and 
national level, you have been selected 10 assist in lhis research etron. 
By sharing your perceptions, you will also be helping me 10 complete my degree requirements for a 
Master of Science degree in Agricultural Education at Oklahoma State University. 
The enclosed questionnaire should require approximately ten minutes of your time. Please be assured 
lhat your responses will remain confidential and will be included as a part of lhe total findings of lhis 
research. 
Please complete lhe questionnaire and reb.lm it in lhe enclosed postage-paid envelope wjlhjn lhe week 
Thank you in advance for your cooperation in lhis important research effort and congrawlations for having a 
nationally-recognized program of agriculwral education in your school. 
Sincerely, 
Enclosures 
' ! 
CENTENA DECADE 
11110•11110 
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[I] §(I] 
Oklahoma State University 
OEPARTMEN1 Of AGRICULTURAL EDUCATION 
DIVISION OF AGRICULTURE 
May 5, 1989 
Dear V ocatio!131 Educator: 
I 5TILLWA TER OKLAHOMA 74078 ACRICUL TURAL HALL 448 405-624-5129 
We arc auempting to conclude our research which is designed 10 detennine the extent of social skills 
development by Vocatio!131 agriculwre studen!SIFFA members as perceived by vocational educators and 
public school superintendents. We would really like 10 have your input because your high school FF A 
chapter was recognized as an outstanding chapter on both the state and national level. Even though we 
forwarded to you (approxtmatcly two weeks ago) a request for your assistantance, apparently it has become 
lost or misplaced. 
By sharing your perceptions. you will also be helping me to complete my degree requirements for a 
Master of Science degree in Agricultural Education at Oklahoma State University. 
The enclosed questionnaire should require approximntcly ten minuteS of your time. Please be assured 
that your responses will remam confidential and will be included as a pan of the total findings of this 
rescard!. 
Please complete the questionnaire and return it in the enclosed postage-paid envelope within the week 
Thank you in advance for your cooperntion in this important rcscan:h cffon and congratulations for having a 
nationally-recognized progrnm of agnculturnl education in your school. 
Sincerely, 
~il-P~ 
Graduate Student 
(~~-,/! '-~.·?li)-
,.Dr. Ejl'd}l inley . 
Assoc:' Professor ' 
Agn"cillwral Education 
Enclosures 
I 
r. 
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[[]§[]] 
Oklahoma State University 
DEPARTMENT OF AGRICULTURAl EDUCATION 
DIVISION OF AGRICULTURE 
May 5, 1989 
Dear Superintendent: 
I STJLLW,A, TER. OKVIHOM,A, 74078 1\CRICULTUV.L HML 448 405-614-5119 
We are attempting to conclude our research which is designed to determine the cxtem . f social skills 
development by voc:uional agriculture students/FFA members as pcrcei,·ed by vocational cc . .::~tors and 
public school superintendents. We would really like to have your input because your high ;.:hool FFA 
chapter was recognized as an outslanding chapter on both the state and national level. Even though we 
forwarded to you (approximately two weeks ago) a request for your assiswnance, apparently it has become 
lost or misplaced. 
By sharing your perceptions, you will also be helping me to complete my degree requirements for a 
Master of Science degree in Agricultural Education at Oklahoma Sut.e University. 
The enclosed questionnaire should require approximately ten minutes of your time. Please be assured 
that your responses will remain confidential and will be included as a pan of the tolal findings of this 
n:scarch. 
Please complete the questionnaire and return it in the enclosed posuge·paid envelope wjlhin the week 
Thank you in advance for your cooperation in this imporum rescart:h effon and congratulations for having a 
nationally-recognized progr.~m of agriculwral education in your school. 
Sincerely, 
Enclosures 
r. 
CENTENNi 
DECADE 
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